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Research for Action Web Site Libr
[ir/websearch.html

The ImpactResearch team provides the on-call research thag social justice
organizations need to develop effective campaign strategies. They also pro-
vide research training and consultation to justice organizers and 2 \"v’@s_
Services are free to most'\po- and [ow=budget organizations-and coalith
working on social justice\economic justice~and environmental justice
issues, principally in the United States. Justic anizations with
resources pay for work on a sliding scale. ImpactResearch: Proéfam of
the DataCenter, 1904 Franklin SE'}EE, Suite 900, Oakla:;%kﬂﬁﬁll
(510)835-4692, datacenter@datacenter})”rgk

.igc.apc.org/datacenter

Spotlight on Corporations, www.essentiaiac\t}ﬁn‘orgispor]ight, (202)234-
9665 _y N
Essential Action’s'Spotlight dpr'f'@ofpg&:ions publishés data on corporate
wrongdoing. e N\

. S s
The Corporate Consensus:"f&.-.i_‘g}uide to the Mhs of Global
Power e
George Draffan, www.endgame.org, (541)468-2028
A 100-page guide to the institutions drivifig,corporate globalization and
governance (the WTO, Business Round Table, Trﬂgtcral Commission ... ).
Analyzes how corporates acquire power and how they use it. Profiles global
trade instituions with_their phone numbers, addresses, next meetings,
members, soft mofiey contfi_b"ﬁ'fions,,cqgg; The cost is $5 in\Eleing shipping,
>r $3 per copy fo&gik orders (forty-niné'or.more). Checks'to League of
Wilderness Defendersy, HCR-82, Fossil, OR 97830 \

\-w'
5

By, : . =
The Campaigner’s Guide to, Financial Markets: Effective Lobbying of
Companies and Financial Institutions, cornerhouse@gn.apc.org
Nicholas Hildyard and Mark Mardley, The Corner House, UK

\ 204-page guide that analyzes finan&al markets and their pressure
»oints, with detailed advice for researchers ahd campaigners. $30 for non-
orofit groups, $90 for companies and institutions, zipped PDF files
782KB) free. United States checks accepted, pdyable to Corner House
Research, no Credit cards.” O Box 3137, Station
Road, Sturminster Newton, Dorset DT10 1Y], UK, tel. +44 (0)1258
{73795.

Planning "\
sl

These two planning methods from Deborah Barndt and Saul Eisen

can help you figure out how to reach your long-term goals. They

require time and focus. Planning requires reflection and full discus-

sion; it does not work well under pressure for immediate action.

Naming the moment

-The process of political analysis for action, or naming the moment,

moves through four phases.

Phase 1—Identifying ourselves and our interests
Who are “we” and how do we see the world?
How has our view been shaped by our race, gender, class, age, sector, reli-
gion, etc.?

" How do we define our constituency? Are we of, with, or for the people most
affected by the issue(s) we work on?

. What do we believe about the current structure of the United States? about
what it could be? about how we get there?
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Phase 2—Naming the issues/struggles AWRAT S TWE PRaJu

What current issue/struggle is most critical to the interests of our group?
What are the opposing interests (contradictions) around the issue?

What are we fighting for in working on this issue, in the short term and in
the long term?

What's the history of struggle on this issue? What have been the critical
moments of the past?

Phase 3— Assessing the forces

Who's with us and against us on this issue (in economic, political, and ide-
ological terms)?

What are their short-term and long-term interests?

‘What are their expressed and their real interests?

What are the strengths and weaknesses of both sides?

What about the uncommitted?

What actors do we need more information about?



268

What's the overall balance of forces?
Who's winning and who’s losing and why?

Phase 4—Planning Jfor action

How have the forces shifted from the past to the
can we anticipate?

present? What future shifis

What free space do we have to move in?

How do we build on our strengths and address our weaknesses?
Whom should we be forming alliances with in ¢ '
long term?

What actions could we take?

What are the constraints and possibilities of each?

Who will do what and when?

he short term and the

Naming the Moment: Political Analysis for Action by Deborah Barndy is

available from the Jesuit Centre for Social Faj b :
Street E., Toronto, ON, M4M 179, Cﬂfliida_alt and Justice, 947 Queen

Force field [ 5 ] \ .\M()

analysis T 60 USRC CLI {\J\C\tQ;zQ;‘E N

Use. this model once you have already analyzed yt)u?_sifggion at;:i
-.deadec% on a major goal. Often that goal is very ambitious and not
fmmcdlately attainable. Force field analysis can help you find useful
intermediate goals which will help you move toward the major goal
It helps to look at the forces which are helping you reach thcgoal-
and those which are hindering or pushing in the opposite dircctigon.’

1. Itis best to work in groups of three to five people who share a common
goal and work in the same situation.

2" Ask the group to draw the following diagram on newsprint,
briefly the present situation and the major goal. They should write
mary statement about each of these along the vertical lines.

defining

one sum-

3. Then ask the group to list the helping forces on the left side,
drawing longer or shorter arrows to indicate the strength of the forces
that are pushing the present situation toward the goal. On the right-
hand side, list the hindering forces which prevent change or reduce its

T AP A —e— . .

Helping » Present <= Hindering GOAL
forces situation forces

power. Again use shorter or longer arrows to indicate the strength of

these forces.

4. Explain that one can move toward the goal either by increasing the helping
forces or by weakening the hindering forces. Sometimes the more pressure that
comes from the helping forces, the more resistance develops in the hindering
forces. In such cases, it is often best to start be reducing the hindering forces.

S. Now ask the group to choose either one of the helping forces which
they could strengthen or one of the hindering forces which they could

reduce or weaken.

6. You can take this force as the new situation and ask the group to identify its
goal in regard to working with this force. Repeat the process—draw a new dia-
gram listing the helping and hindering forces that work toward your new sub-
goal. This process can be repeated two or three times with clear subgoals, till you
completely work out your step-by-step strategy to reach your major goal.

Time: two or more hours.

Materials: newsprint, markers, and tape.

A Problem Solving Program by Saul Eisen comes from NTL, 1201 16th
Streer, N'W, Washington, D.C. 20036.
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building process. How we prepate
the fight will, in large measure, deter
ours or theirs.
Whatsthis means for conscious movement-b
must focus'o‘f?ﬁdév_ |
aders from all sections of society)

trate on those most adversely™affe
“Topmgnt requires a process of educattog, with popular educationgeing
an impor ool, to create a shared visi®n,and winning strategy.
is essential if we are.to be ready for the leapain our movement—
ensure that it does no??cﬁhp&gmise, and to secur®and hold onto vic-
tory. Our movement depends c;?f"pegﬁle who are ready=~who come to
tl?é:”truth;_gf the moment and are prepared to engage.
Make it Eﬁ‘ppgx\}! ~
Walda Katz-Fishman ancﬁ.‘re{c\me Scott work at Project South: Institute

r the upsurge when millions enter
g which direction it will go—

ing folk is that we

N i . .
for*the Elimination of Poverty and Genocide.

e
\d& ; .,___'L'\‘. {_r
~()) A o\ XN-

Cg)\hu %)‘ Y Steve Schnapp
Popular education, developed in the 1960s and 1970s by the Brazilian
educator Paulo Freire, is a nontraditional method of education that
tries to empower adults through democratically structured cooperative
study and action.

Popular education is carried out within a political vision that sees
women and men at the community and grassroots level as the primary
agents for social change. It is a deeply democratic process, equipping
communities to name and create their own vision of the alternatives
for which they struggle.

The popular education process begins by critically reflecting on,
sharing, and articulating with a group or community what is knowa.
from lived experience. The participants define their own ftruggii;)
They critically examine and learn from the lessons of past strugg
and from concrete everyday situations in the present.

The process continues with analysis and critical reflection upon

Popular Education

THE GLOBAL ACTIVIST'S MANUAL
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reality aimed at enabling people to discover so utlons\to-.thgxr own
roblems and set in motion concrete actions for the transformation of

\ 5
LT \ .\h
that reality. In Freire’s model, the teacher becomesa f:acxlli_:ator,)\the ;ra ) ;;:
ditional class becomes a cultural circle, the emphésg shifts from lec- W

ture to problem-posing strategies, and the content,—pfeviously
removed from the learners’ experience, becomes relevant to the group.

Popular education has always had an intimate connection to organ-
izing for social change. In the early 19_605, Prcnrc‘blegan by using thael
principles of dialogue and critical consc1ousness—rglsmg—ﬁ‘mdamcnt !
to popular education—to teach literacy to peasants struggling for lan
reform in Brazil. Freire argued that action was the source of k_nowlcdge,
not the reverse, and that education, to be transformativ.e, involved a
process of dialogue based on action and reflection on action.

In the United States, the Highlander Center in Tennessee—com
mitted to the civil rights movement, labor organizing, and, more
recently, environmental struggles—is an example of how education is
critical for effective organizing. .

Organizing guided by the following principles at the core of pop-
ular education helps to address two key interrelated challenges many
organizations face: how to make our organizations more democraltlc,
and how to get people involved who will work to make the organiza-
tion represent their interests and achieve its goals.

»  Encourage participatiol\o/

+  Develop democratic practices.

*  Promote participants’ control of the process and actions.

+  Focus action around the issues in people’s daily lives.

« Involve the entire person, including the heart, mind, body, and spirit.
¢ Respect the histories and cultures of those involved.

*  Take power relationships into account. [

¢ Integrate a gender and race perspective. O/ 5

*  Challenge all privileges (e.g. race, gender, class, sexuality, ability, age). [§
s+ Affirm identity. [y

Emphasize movement and/or organizational base-building.

Have long-term goals and visions.

[f we want to build the base of our organizations with active and

('{UJW-F\J‘~-) C{i?’\:’tﬁ: " BUILDING TODAY'S GLC@sl: ME;J}VEMENT
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lational Ain’t I a Woman?! - womens movement, Wwe are
srence, named after a speech by inning by making an example
srmer slave Sojourner Truth. We  of Donn an and showing that

he sweatshop system t loits  selves or their families.
is all, especially immigrants; We need to build a grassroots
vomen of color, and youth. We wom

ame._together because we value income imMmigrants-and no-
ur tim ,«ou;mthawéam- income immigsmawgﬁrgen of
lies. Because this sweatShep,

ystem does not value raising chil-  isStres,ar
Iren and taking care of the home, stream “Hiover
nothers have no choice but to country. By orgarii -‘i:u.g}to hold
vork full-ti outside of the DKNY accountable to workers,

10use to sutvive. ! %;:: DKNY " garment workers
wweatshop system does not value inspired a muchbroader cam-
south, young people have to pay paign, t int 1 2, Woman?!
‘housands of dollars for school, Campaign, to examiie’our own
ind work for money on top of lives and recognize the ways in
;tudy%zﬁw&gml%%\which we are not being valued. A
;yste&d@g&ivaluelife, most of==hundred years ago, Sojourner
us work more than forty hours a  Truth erké‘"fOu&;gﬁ_;@y and
week at our jobs, are forced to put demanded recognition as a
in overtime, and are called in “woman and a human being. We
whenever the company is short- hope you join NMASS in ending
staffed. Becayse=this=sweats this modern-day slave system and
system wa.nts%:; control us, it organize to build this new
teaches us that our lives are sec- women’s movement that will free

ondary to money. Because we usall.
need to build a new grassroots

ements ., in  this

Three I]rganilﬁ_g\b__"\_ééf ©

Many global activists started their
social change careers in the anti-
sweatshop movement. Others cut
their teeth on direct action or
local organizing. None of these is
an adequate social change
strategy. The U.S. movement is
using three competing organizing
models, and none alone can
transform the global economy.

Direct action is a sometimes
revolutionary strategy for stop-
ping business as wusual and
opening up the space for direct
democracy. It is utopian and
punk: it's acting to bring the
future into being—now. But it’s
hard to translate that experience
into systemic change, and many
direct activists are asking,
“Where’s the strategy?”

If the direct action movement
is young, institutional campaigns
feel older, aimed at reform and
education. The Citigroup cam-
paign may change a global banks
lending policies; it will certainly
teach us that the financial sector
pulls the strings in the global
economy (p. 171). The World
Bank Bond Boycott has opened
up space inside the Bank for lib-
eral Bank staffers to push

— skosch

reforms; outside, it is teaching
new audiences about the Bank’s
many fiascos (p. 232).

Campaigns like these can
awaken new activists and train
them as organizers. However, they
don’t always build local organiza-
tion. “Many national campaigns
offer a cookie-cutter approach to
organizing,” says Kristi Disney, an
organizer with the Tennessee
Industrial Renewal Network. “We
believe it takes locally rooted
action to bring these lessons home
and to lay the groundwork for a
successful global movement.”

The third organizing model is
local and coalitional. Environ-
mental groups, labor unions, and
community-based organizations
pledge to support each others’
actions. This strategy builds soli-
darity across sector and race lines.
In the fall of 2000, Jobs with Jus-
tice and its partners called for
local solidarity actions that
turned the globalization move-
ment homeward and started
building sustainable ties with
labor and communities of color.

Coalitions take the post-
modern place of parties that used
to unite many interests behind a

119



single prograrn."lThey project sol-
idarity, but how far can that go?
Can it overcome the conserva-
tizing influence - of many commu-

~nity-based organizations, with-

the strings that attach them to

cally diverse memberships?

Now we are in a time of move-
ment expansion. Perhaps we can
put these three strategies together
in a model that overcomes the

_weaknesses of each. In this inte-

i v e -
rated organizing model, direct
ig gan g

gicall)iENationa.l campaigns could

foundation funding and poiiti;/actioncoulcilagllscd more strate-

—————All-these.strategies. arose-<t f support local organizing but not

challenge power at times when
progressive influence was ebbing.
Thus, instead of building a larger

substitute for it. Local coalitions
would gain a larger political
agenda and apply effective

movement, each strategy was | national pressure. And the global-

expected to be the movement—to | ization movement would put its
. . | . '

defend, extend, recruit, train, and | energies where most people live,

project a national progressive

presence all by itself.

work, and organize.

0
» gé-f\

. = _ ‘@36\\
Organizing for the Long Haul: \?b‘\ﬁ RN
L B Q.
The View from \Western Massachusetts Qv \Q‘\\\J\ ~) 2B
G
Frank Borgefsf¥ \

The eruption of the U.Sglobal-

teach-ins,._protests, conferences, {
- . . ‘- 1 a-l lld - d f ¥ ? { b
ization movement in Seattle was~. local solidarity~actions, and Ior= "

met with jubilation by the U.S.
left, with most rushing in to cele-
brate the birth of a new broad
coalition. Many-actiyists were
inspired act
groups and nétworks. One was
MassAction. This wé?t‘em_ Massa-
chusetts group mobilized an
astonishing six hundred people
for the IMF=World Bank
protests in April 2000, and went

on to organize a dizzying series of

form new actiofi™

gfédigglasses. At the-same time,
MassAction’s struggles over race,
class, icadcrsﬁi‘p sand process may
help other new groups reflect on
¢heir own internal challé ges.
MassActions-home, the Pio-
neer Valley, is anchored at its
southern end by the medium-sized
industrial cities of Springfield
and Holyoke. Their working-
class and increasingly poor
African-American and Latino

o S
Y

ol

populations werg“devastated_by hundred local activists a1
the erosion of th qustrial ecé?---.IMF—World Bank rallies
nomic base, espec u{ in the direct actions. The group s
1980s and 1990s. In contsast, the quently coordinated intensi
Valley’s universities concefittate  solidarity work for those arr
over forty thousand students in._Following the D.C. mobiliz
an idyllic cluster of small college "MassAction engaged ir
towns. The countercultural soup exhauysting range of actions
of ashrams and communes, and Windsor, Ontario, to Phi
the concentration of left and pro-  phia and Boston, and from
gressive groups have earned the solidarity actions to a mo

its nickname

Pioneer Valle){;\ts
“Granola Valley™or “the Tofi™

Curtain.” N
MassAction emerged from the
left-progressive off-campus com-

munity after Seattle. However, it®

really took off when it started to
organize for the IMF-World
Bank protests in Washington,
D.C., in April of 2000. During

rapidly fromNthe community
onto the campuse$ef the five col-
leges. Extraordinary». student
interest and excitement Ted to
huge planning and informatiorial
meetings of seventy participants
at a time. While many wanted to
recreate Seattle after having
missed the show, others hoped

L sx"_‘) this transitionq;gfbupmoyt;d

that invigorated student activism__group’s culfure and how it

would spill over into long-term
local organizing. A\
. ‘.}

In just two months MassAc-

tion educated, mobilized, trans-

ported, and supported some six

valley-wide progressive

~paper.

s . .
MassAction’s” history
the extraordinary eruption
globalization movement

Seattle. At the same timu

érOL}P has faced many c
organizational challenges
fronting'the larger moveme

The challenge of race and ¢

FxTCE*S@atﬂ'é, the moveme:
taken up the challenge of bec
more inclusive in both its me
ship and in its alliances. M
tion is largely white,

“overwhelmingly comprised

dents, albeit from a wide vai
class backgrounds. Much

has focused on the nature

aliefiate="potential workir
and minority activists.
‘While MassAction enga

some outreach to on-c

groups representing studer






activists of color, these efforts direction was not easy. The coali-—

elicited little interest. One pos-
sible reason is the way the group
organized for the IMF-World
Bank protest. MassAction ended
up operating as a stand-alone,
five-campus organizing com-
mittee instead of trying to coordi-
nate and mobilize the efforts of
preexistent student  groups,
including those of color. If it had
adopted the latter approach, it
may have had more success in its
outreach efforts.

MassAction was more suc-

tion-building was led by a few
core organizers within MassAc-
tion. Their preexisting organizing
experience and ties to off-campus
groups allowed them to transcend
the cultural and organizational
distance between the on- and off-
campus communities. Focusing
on this “bridging” strategy cre-
ated tensions in MassAction.
After the D.C. protests, the
group faced a dizzying choice of
actions that interested different
members. The dispute over direc-

cessful'iff Biilding toalitions with... tion was settled less by estab-
off—EZ’r’h‘p'us-morganj.zat_i_o.gg__‘_«_.;hg_t“_,hshi‘hg consensus than by the

represent working class and
people of color in the valley.
Western Mass Jobs With Justice

and the Pioneer Valley Labor

ability of the informal leadership
to establish its agenda against a
fragmented and more weakly
defined opposition.

laying this critique is the obser-
vation that this group was
exclusively male.

Informal mid-level organizers
and activists also took on heavy
logistical loads. Again, according
to critics (who belonged to this
second group), these tasks were
often more mundane, invisible,
and framed within goals set by
the informal leadership. Activists
at this level felt that they had
diminishing influence in shaping
the group’s broader direction,
goals, and tasks.

e S

e

group. While critics acknowledge{ T A4 floating base of members par-
the intense workload, they chargc-g_ ticipated sporadically in group
that leaders took on the more} meetings or went to D.C. as rela-

high-profile “sexy” tasks. Over- ! tively autonomous and disen-
gh-p y y

: gaged group participants.

" MassAction created multiple
committees to handle the various
organizing tasks for the D.C.
mobilization. However, many of
these committees either stopped
functioning or functioned only
sporadically. Committee missions
were often unclear or even con-
flicting, meetings were numerous,
and key individuals would drop
out and reappear randomly. While
meetings were very good at gener-
ating task proposals, they were far
less effective at assigning volunteers

123

: . While the D.C. mobilization was numerically very impres-
Council were key partners in a

demonstration against Wal-Mart’s
global sweatshop apparel sourcing
and domestic union-busting.
MassAction worked with ARISE
for Social Justice (a Kensington
Welfare Rights Union affiliate
representing mostly poor black
and Latin populations in nearby
Springfield) to get its members
down to Philadelphia for the
Republican National Convention Informal leadership took on
protests. MassAction has also sup- | heavy logistical loads and was very
ported a number of local strikes [ influential in framing the broad
and organizing drives. [ direction, as well as setting the

Moving MassAction in this] broad goals and rtasks of the \[\

sive, it is unclear how well it developed a broad base of

Leadership e, .
= . long-term local activists. The goal of helping huge num-
One of the movement’s biggest

challenges is to work within direct
action parameters of consensus
decision-making and nonhierar-
chical organizational structure.
MassAction tried to adhere to
these principles but still saw at
least three levels of participation
emerge.

bers of participants get to D.C. may, in retrospect (and

Bﬁ)

with 20/20 vision), not have been the best way to build

C}Ej,

the organization’s base. In fact, the very success of
MassAction’s logistical effort allowed many local par-
ticipants simply to attend the permitted rally and march

without developing a deeper engagement in the movement.

e

As such, the goal of massive mobilization in this manner

facilitated the type of casuval summit-hopping that our
critics have accused us of. Meanwhile, the organizers who
took on this logistical work were swamped by the sheer
‘enormity of the task and suffered severe exhaustion and
burnout on return.
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orm 1orning betore your event

S — __ .
. Hav::m:ﬁe ready to be faxe ou make the calls.

Adapted from Jasen:Salzman’s Making the and SPIN Project

* Inthe ?&%*icﬁ}g{:::ypc “For Immediate Release.”

* Below “For Immediate™Rglease,” type the date.

corner, type names and phone _'_: B \

e contacts can be easily

» Conrtact Information: In the top i
numbers of two contacts. Make sure
i'm_;%x\cd by phone. Include the contact’s home ne number, if appro-

priate™s,

" Building a New Grou

N
» Type “###” athe end of your release. This is how jourhglists mark AL Mike Prokosch

the end of a news copym,
. You've got a group—three, four, five people who want to do something
+ Type “MORE” at the end of?

page one if your release is two pags, about glebulismsen.. Here is a model to build toward. You can't create
and put a contact phone number and $hort headline in the upper-right all these pieces at the start, but as you grow, add pieces to this organ-
hand corner of subsequent pages. izing spiral. It will help you attract more people and hold onto them

. because they are growing politically and becoming more effective.
& . =
« Print your release on your organization’s letterhead.”

:«%\* The Organizing Spiral
{ow to distribute it \
* A release should be sent out the motning of, or the day before your Chirach — Alliances
event. In some cases, you may want to s an embargoed copy to —education
select reporters ahead of time, meaning that information is confi- )
—action

ntial until the date you specify.
S —active recruitment
* Generally, sefithg release to only one reporter per outlet:\gﬁ sending

to columnists and editGmal board members at the same outlet is k%y.

g,
s _
R Leadership development Groiinbildin
* If your release announces an eventrsend it to the daybooks. A day- N P 2
book lists news events scheduled to take pldee in the region on that day. ~training and support —keeping new people

Someone from each major outlet reviews the daybogks each morning. —accountability \_/ ——

+ Always make follow up calls after you send the release. If your release G —0pen process

THE GLOBAL ACTIVIST'S MANUAL PRACTICAL TIPS




ing the 1960s, most
A marched against the
Vietnam wWar buc e — movements abolished
legal segregation and stopped U.S. military intervention overseas for
fifteen years. Social scientists say that sucessful movements tend to
have about two percent of the population active and a majority pas-
sive supporters.
Who are the two percent? Determined people like you. What they
have are strong groups that provide

e analysis
o skills
* support
* education to the people around them
* organization of actions that reached out for more support
| : .
| * active recruitment
|
\ * alliance building

|
"(ou don't have to do all this

Start with the steps that seem most useful to you, and use this |
" model as a template. Set it against what you are doing every so
- often (when you are doing evaluations every quarter or half year) |
- and see if it identifies a missing piece which is limiting your |

. growth.

' %esources

bnc short handbook that walks you through this organizing spiral is

‘J’Building Solidarity, Building Committees,” $5 from CISPES, P. O.
ox 1801 New York, NY 10159. You can also check out the longer

Ergamzmg Guides on page 284.

A

= 265
ﬁ"--,-\;';a ‘%\%%\
Researching Global Eurpnratiuni{nd Institutions

building a long-

Whether you’rc\(:%ihgsing a short-term campaigrs

term movement, research,is essential. It will:

« tell you who’s behind sp '-'glc, destructive global policies *
~whom to pressure to change ther,

corporation or po qz\%youl)

“But I dop’t know how tt:r»a o research,” you may say.s
stop you. M?I"Br fmcndly orgamgmns stand ready to help,
targets and map olit, \campaigns. Here are a few.

Corporate Dirt Archw:s"’, wwwcorporanops .org

Exten.gwe information aboularious transnational corporations, organ-
ized byindustry and issue. If yotcan't find what you want, see their won-
derful ° Rwé‘ ching Corporau:lons"‘lé k that is fill of advice and more
links for di an?l&:p the dirt about a pagticular corporanon

L

Corporate Watch, - v.corpwatch.org, (4 15%561 6568 "=.q..__,_ |

xTh1s web page is full ofigesources that will h&l%;rou research corporate
altiyity, plus fact sheets on'the IME World Bankyand Structural Adjust-

“"'P rograms (SAPs). Followgthe link * Research@orporanons for a

step by stép, guide to researching®a corporation. Corpqrate Watch does
not prbwde%sers with customlzed%é-gesearch on a part“cular .company,
industry, or issucqfor that, go .to “Affiliate Orgamzanons, wawhich lists
groups that help the“public with researc}:{}Globahzanon and Corporate
Rule” lists material on the WTO, World Bank, IME UN and Corpora-
tions, and Global: Financial_ Crisis." CorporatésWatclts sponsor is the
Transnational Action'and Resc}uch Centcr (TRAC)

Nt
Du-ty Mo%,&wg org/dirtym f‘
“See for youirself how méney from corporauons and coalitions affect envi-
ronmental decision makers.” Search by politician, environmental
problem, company, or state.
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I cist trainer/organize,

: isco; he works with the

—

izing strategies that have direct
action, collective action and soli-
darity-building at their core.

on Network and Colourg
of Resistance. He would like ¢o

thank his mentors Sharon Martinas

Elizabeth ‘'Betita’ Martinez, ang
Together we can, forever we Ro*@nne Dunbar-Ortiz.
must.
Chris Crass is a writer/organizer
\Vd

working to bridge race, class, and

gender analysis of power with

anarchist theory and practice. He
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Tools for Aite/Buys Who Artﬁ;\lorking for

Social Change

and other people socialized in a society based on domination

. Chris Crass
Practice noticing who's in the room at meetings—how many men, how
manyomen; how many white people, how many people of color. A;e the
majority heterosexual, are there out queers, what are people’s class back-
grounds? Don't assume to know people, but also work at being more aware
2a. Count how many times you speak and keep track of h ‘

1
speak. — > “yaole  dneddS \p < \iebe n&.{]"}ﬂﬁq‘\? e

2b. Count how many times other people speak and keep track of how lon
they speak. °

1.

3. Be conscio.us of how often you are actively listening to what other
people are saying as opposed to just waiting your turn and/or thinkin
about what you'll say next. :
4. Practice going to meetings focused on listening and learning; go to
some meetings and do not speak at all. ’

5a. Count how many times you put ideas out to the group. \
5b. Count how many times you support other people’s ideas for the group

6. Practice supporting people by asking them to expand on ideas and dig
more deeply before you decide to support the idea or not.

R
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movement when you realize that you are not needed in the movement.”

g7

7a. Think about whose work and contribution to the group gets recog-

nized.

7b. Practice recognizing more people for the work they do and try to do it
more often.

g, Practice asking more people what they think about meetings,
and vision. White guys tend to talk amongst themselves

ideas,
acrions, strategy,
and develop strong bonds that manifest in organizing. This creates an
internal organizing culture that is alienating for most people. Developing
respect and solidarity across race, class, gender, and sexuality is complex and
difficult, but absolutely critical—and liberating,

9. Be aware of how often you ask people to do something as opposed to
asking other people “what needs to be done.”

10. Think about and struggle with the saying, “You will be needed in the

11. Struggle with and work with the model of group leadership that says
that the responsibility of leaders is to hel develop more leaders, and thy o
about what this means to you. K/p ,(G} ¥
12. Remember that social change is a process, and that our individual
cransformation and individual liberation is intimately interconnected with
social transformation and social liberation. Life is profoundly complex and
there are many contradictions. Remember that the path we travel is guided
by love, dignity, and respect—even when it is bumpy and difficult to
navigate.

13. This list is not limited to white guys, nor is it intended to reduce all
white guys into one category. This list is intended to disrupt patterns of
domination that hurt our movement and hurt each other. White guys have
2 lot of work to do, but it is the kind of work that makes life worth living.
14. Day-to-day patterns of domination are the glue that holds together sys-
tems of domination. The struggle against capitalism, white supremacy,
patriarchy, heterosexism, and the state, is also the struggle towards collective

liberation.
15. No one is free until all of us are free. i \f\\\’\b\ ciy(‘? L‘l’O
gah BT o g W g\f“l
A \‘DU\) i \ d\:;\&gj HME fog “V\;‘:\ M
8 9! U\J(B!h(, = 2
Hfgﬁé\a o gl P e Dot b ks
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Antiracism Worksh 0P This thf‘E!e*hDL;F;MOF-‘kShCIp for white people was

used for the August, 2000, Democratic Convention protests in Los Angeles.

Goals for Workshop

1%

as it is tied to white racial identity.

Build an awareness around power and privilege

2. Look at what it means to be white people par-
ticipating in the Convergence space daily actions,

and in the growing movement.

3. Gain some basic tools for communication on
issues of racism.
4. Challenge ourselves and each other to keep

active and conscious about issues of racism.

Introductionawof facilitators, Ground rules, T

ools for communication
on issues of rath 2 '

Philosophy of workshop

We are going to be working together and taking action together in the
streets. We need to understand that we come from different places and
experiences. We need to look at how these differences affect our inter-
actions with one another and affect people’s participation in our
movements. Today we are going to focus on racism because this is one
of the core things that still divides our movements.

W take it as given that racism exists in this society. Racism = Race Preju-
dice + Power. Power is passed on by controlling the institutions and systems
of governing. Racism includes institutional/systemic racism, individual
acts of racism, and racist ideas. Racism gives a series of advantages, rewards,
or benefits to those in the dominant group (whites, males, Christians, het-
erosexuals, etc). Privileges are bestowed unintentionally, unconsciously,
and automatically. Often, these privileges are invisible to the receiver.

Internalized racial superiority is a multigenerational process of
receiving, acting on, internalizing, making invisible, and legitimizing
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a system of privilege. If we are going to practice antiracist behavior we
have to do work to unlearn racism. We need spaces where we feel safe
enough to take risks, grow, and unlearn.

Introductions and Sentence Completion
“When | think about my racial identity | feel

Identity Exercise

Break into pairs and select partner A and partner B. Partner A will
go first and answer the questions and B will listen silently. Then they
will switch and do the same thing. We will then switch partners.

Questions for exercise
When was the first time that you realized you were white?

What did you learn from your family about being white? U
What did you learn from society about being white? ?\V’_()
"

What is one thing that is negative about being white?
What is one thing that is positive about being white?
What do you think it means for you to be white and a part of the
globalization movement?

Debrief exercise

What was it like to talk about your racial identity?
What was hard to discuss about your racial identity?

Testimony Y
Ask for one or two people to share a short story that illuminates a spe- (M

cific experience of racism in Seattle, D.C., or other action in whidi(Q.‘ \ & \l
their privilege as a white person played out. L/C)‘J ¥ d[

\
‘..‘o"'\-&t{} [(\;J \N {
il

Breakouts on pawer and privilege J\J\' _\;_U‘J
Break into small groups of three to foyr people. Diséuss your privilege
in relationship to institutions that we will be interacting yith during

the course of the actions. Answer thiS\question: A privilege that I have

in (choose one below) as a white person would be :
Education /

Criminal Justice System Media
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You

But You're Afraid to Ask for Money?

Pam Rogers

Fundraising is organizing. When you learn to fundraise effectivel
you are learning the organizer’s two most basic skills: motivatiny’
people to take action and strongly asking them to do it. °

. Eundraising is not about getting money out of people. It is about
giving them the opportunity to help change the world. Your donors
aren’t moneybags. They are thinking people whom you can convince
to care about your cause. (If they don't, you won't get mone); out of
them.) Don't just ask them for money. Ask them to take political
action—call Congress, join a protest. Involve them in your cam-
paigns, because that builds their personal commitment.

Let.’s look at a typical personal visit. It is one of the most basic

org.al?ming techniques, and it’s the same whether you ask a new person
to join your organization, to donate money, or both.

The persanal visit

* Get to know your “prospect,” the person who could become a
donor/activist. Make friends. Find out what you have in common

* Describe the problem you are confronting: a global corporate pol-
luter, a new trade treaty in Congress, an INS crackdown on immi-
grants. To describe it you can lay out an analysis, tell a story about
someone who's getting hurt, or describe how you got involved and why
you care. Personal stories can be strongest, but use the approach thar
will work for the person you are talking to. Whatever approach you use,
convey the urgency of the problem you're facing,

* Describe your solution. How will you stop this urgent problem? How
will that solve the larger pattern of corporate domination, environ-
mental destruction, and global injustice that we are facing?

*  Ask for exactly what you want. Ask for a definite amount of money
and say what that amount will accomplish. AND/OR ask your

1 LI o IR TR |
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o Shut up. Let the person make up his or her own mind. Maybe you
will get less than what you asked for, but you don’t know that till he or

she answers.

o Close the deal. Collect the check, or arrange when you will. Promise
to call the day before the protest to make sure he or she remembers and

shows up.

Personal visits take time. But they pay off many times over. Once
you have visited a donor (or an activist), you can call and renew their
support of money or time. Having met you, donors are more likely to
take your call. They can imagine your face while you're talking, The
personal bond you made during your first visit will strengthen your
pitch when you get to the asking for money.

People give to causes. But they also give to people. And they join
organizations and become active not just when the politics click, but
when the personal connections do.

Once you have signed on a new donor

* Ask again. Renew all your donors at least twice a year.
« Keep in touch. Periodically send all your donors an update.

« Give thern ways to get involved. If you're holding a protest or teach-
in, send a flyer and handwrite a short note so they are personally

invited.

» Share your successes. When you are coming off some stellar event
and you are still jazzed, call your donors and let them hear the triumph
in your voice. If you're going to be on TV, call and tell them so they can
tune in. If you're in the paper, photocopy the article/photo and mail it
to your donors. Include a return envelope even if you don't ask for a
new donation. You'll be surprised!

Everyone asks and everyone gives

I all donors are potential activists, all activists are potential donors,
Moo cimvee emmislar maatinae nace 2 hat for neanle ro donate. Sure,
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members have donated their time, but who is going to pay for the
leaflets for next Saturday or the snacks that kept the group going for
another hour of great discussion?

Regular fundraising is a good idea for three reasons:

* People start to recognize that fundraising is a normal part of life, and
their anxiety about fundraising drops.

« It you’.re going to be asking other people for money, you should give
first. It gives you the right to ask. Youre not asking them to do anything
you haven't.

* Everyone can practice giving the pitch. The pitch explains why
people should give. A good pitch appeals to both your head and your
heart. It is passionate. And it’s personal. If you're the one who has to
give the pitch at the next meeting, think of why yox are doing this
work, and take it from there.

Everyone gives and everyone asks. The biggest mistake many move-
ment org:slnizations make is to charge just one person or one com-
mittee with raising the bucks. If everyone asks, everyone gets to
confront a social taboo, summon up their commitment, and work
through their fear. Once you go out on a limb and see it d:)esn't break
off, you'll go further out next time. Fundraising builds strong activists

Faith-based organizations have this fundraising thing down. They ask
every week and they make you feel good about your gift. Copy them!

Five simple ways to raise maney

* The old-fashioned bake sale or garage sale. It’s a good time to spread
the word about your organization’s work. Set up in a place with a lot of

foot traffic.

* Organize an event, such as a talent show (or a talent-less show), an
open-mike poetry or stand-up comedy night. Your sister used to date
the lead singer from some current cool band. Plead with her to ask if
they will do a concert for you! At the event, make a pitch for the next

-
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action you are organizing, sign people up, talk to them that night, and
call them before the action to get them there.

* Designate a phone bank night when everyone in your group calls
everyone on your list, plus their friends, asking for a donation. Also ask

them to take action.

* Organize a house party where people come and hear about your
work and are asked for money collectively.

« Have your group brainstorm the most successful fundraising event
each person ever attended. Decide which will work the best for your

group and adapt it.

[, Remember: The best fundraising brings people into your group,
encourages them to become part of the effort, and is fun.

" Tips for asking effectively

« Be clear about the goals of your group and how you are working to

reach them.

« Ask for something tangible. “Five dollars pays for x number of
leaflets, $10 covers the cost of a giant puppet, and $25 buys a seat on
the bus for the rally in D.C. for someone who can't afford ic!”

\
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THE REVOLUTIONARY FORCE today has two targets,
moral as well as material. Its young protagonists are one
moment reminiscent of the idealistic early Christians,
yet they also urge violence and cry, “Burn the system
downl” They have no illusions about the system, but
plenty of illusions about the way to change our world.
It is to this point that I have written this book. These
words are written in desperation, partly because it is what
they do and will do that will give meaning to what I and
the radicals of my generation have done with our lives.
They are now the vanguard, and they had to start
almost from scratch. Few of us survived the Joe Mec-
Carthy holocaust of the early 1950s and of those there
were even fewer whose understanding and insights had
developed beyond the dialectical materialism of orthodox
Marxism. My fellow radicals who were supposed to pass
on the torch of experience and insights to a new genera-
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tion just were not there. As the young looked at the society
around them, it was all, in their words, “materialistic,
decadent, bourgeois in its values, bankrupt and violent.”
Is it any wonder that they rejected us in toto.

Today’s generation is desperately trying to make some
sense out of their lives and out of the world. Most of them
are products of the middle class. They have rejected their
materialistic backgrounds, the goal of a well-paid job, sub-
urban home, automobile, country club membership, first-
class travel, status, security, and everything that meant

success to their parents. They have had it. They watched

it lead their parents to tranquilizers, alcohol, long-term-
endurance marriages, or divorces, high blood pressure,
ulcers, frustration, and the disillusionment of “the good
life.” They have seen the almost unbelievable idiocy of
our political leadership—in the past political leaders, rang-
ing from the mayors to governors to the White House,
were regarded with respect and almost reverence; today
they are viewed with contempt. This negativism now
extends to all institutions, from the police and the courts
to “the system” itself. We are living in a world of mass
media which daily exposes society’s innate hypocrisy, its
contradictions and the apparent failure of almost every
facet of our social and political life. The young have seen
their “activist” participatory democracy turn into its an-
tithesis—nihilistic bombing and murder. The political
panaceas of the past, such as the revolutions in Russia and
China, have become the same old stuff under a different
name. The search for freedom does not seem to have any
road or destination. The young are inundated with a bar-
rage of information and facts so overwhelming that the
world has come to seem an utter bedlam, which has them
spinning in a frenzy, looking for what man has always
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looked for from the beginning of time, a way of life that
has some meaning or sense. A way of life means a certain
degree of order where things have some relationship and
can be pieced together into a system that at least provides
some clues to what life is about. Men have always yearned
for and sought direction by setting up religions, inventing
political philosophies, creating scientific systems like New-
ton’s, or formulating ideologies of various kinds. This is
what is behind the common cliché, “getting it all together”
—despite the realization that all values and factors are
relative, fluid, and changing, and that it will be possible to
“get it all together” only relatively. The elements will shift
and move together just like the changing pattern in a turn-
ing kaleidoscope.

In the past the “world,” whether in its physical or in-
tellectual terms, was much smaller, simpler, and more
orderly. It inspired credibility. Today everything is so com-
Plex as to be incomprehensible. What sense does it make
for men to walk on the moon while other men are waitin
on welfare lines, or in Vietnam killing and dying for a
corrupt dictatorship in the name of freedom? These are the
days when man has his hands on the sublime while he is
up to his hips in the muck of madness. The establishment
in many ways is as suicidal as some of the far left, except
that they are infinitely more destructive than the far left
can ever be. The outcome of the hopelessness and despair
is morbidity. There is a feeling of death hanging over the
nation.

Today’s generation faces all this and says, “I don't
want to spend my life the way my family and their friends
have. I want to do something, to create, to be me, to ‘do
my own thing,” to live. The older generation doesn’t under-
stand and worse doesn’t want to. I don’t want to be just a
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piece of data to be fed into a computer or a statistic in a
public opinion poll, just a voter carrying a credit card.” To
the young the world seems insane and falling apart.

On the other side is the older generation, whose mem-
bers are no less confused. If they are not as vocal or con-
scious, it may be because they can escape to a past when
the world was simpler. They can still cling to the old
values in the simple hope that everything will work out
somehow, some way. That the younger generation will
“straighten out” with the passing of time. Unable to come

to grips with the world as it is, they retreat in any con-,

frontation with the younger generation with that infuriat-
ing cliché, “when you get older you'll understand.” One
wonders at their reaction if some youngster were to reply,
“When you get younger which will never be then you'll
understand, so of course you'll never understand.” Those
of the older generation who claim a desire to understand
say, “When I talk to my kids or their friends Ill say to
them, ‘Look, I believe what you have to tell me is im-
portant and I respect it. You call me a square and say that
T'm not with it’ or ‘I don’t know where it's at’ or ‘I don’t
know where the scene is’ and all of the rest of the words
you use. Well, I'm going to agree with you. So suppose you
tell me. What do you want? What do you mean when you
say ‘T want to do my thing.” What the hell is your thing?
You say you want a better world. Like what? And don’t
tell me a world of peace and love and all the rest of that
' stuff because people are people, as you will find out when
you get older—I'm sorry, I didn’t mean to say anything
about ‘when you get older.” I really do respect what you
have to say. Now why don’t you answer me? Do you know
what you want? Do you know what you’re talking about?
Why can’t we get together?” ”
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And that is what we call the generation gap.

What the present generation wants is what all genera-
tions have always wanted—a meaning, a sense of what the
world and life are—a chance to strive for some sort of
order.

If the young were now writing our Declaration of In-
dependence they would begin, “When in the course of
inhuman events . . .” and their bill of particulars would
range from Vietnam to our black, Chicano, and Puerto
Rican ghettos, to the migrant workers, to Appalachia, to
the hate, ignorance, disease, and starvation in the world.
Such a bill of particulars would emphasize the absurdity of
human affairs and the forlornness and emptiness, the fear-
ful loneliness that comes from not knowing if there is any
meaning to our lives.

When they talk of values they're asking for a reason.
They are searching for an answer, at least for a time, to
man’s greatest question, “Why am I here?”

The young react to their chaotic world in different
ways. Some panic and run, rationalizing that the system is
going to collapse anyway of its own rot and corruption and
so they’re copping out, going hippie or yippie, taking
drugs, trying communes, anything to escape. Others went
for pointless sure-loser confrontations so that they could
fortify their rationalization and say, “Well, we tried and
did our part” and then they copped out too. Others sick
with guilt and not knowing where to turn or what to do
went berserk. These were the Weathermen and their like:
they took the grand cop-out, suicide. To these I have
nothing to say or give but pity—and in some cases con-
tempt, for such as those who leave their dead comrades
and take off for Algeria or other points.

What I have to say in this book is not the arrogance
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or unsolicited advice. It is the experience and counsel that
so many young people have questioned me about through
all-night sessions on hundreds of campuses in America. It
is for those young radicals who are committed to the fight,
committed to life.

Remember we are talking about revolution, not revela-
tion; you can miss the target by shooting too high as well
as too low. First, there are no rules for revolution any more
than there are rules for love or rules for happiness, but
there are rules for radicals who want to change their world;
there are certain central concepts of action in human poli-
tics that operate regardless of the scene or the time. To
know these is basic to a pragmatic attack on the system.
These rules make the difference between being a realistic
radical and being a rhetorical one who uses the tired old
words and slogans, calls the police “pig” or “white fascist
racist” or “motherfucker” and has so stereotyped himself
that others react by saying, “Oh, he’s one of those,” and
hen promptly turn off.

This failure of many of our younger activists to under-
stand the art of communication has been disastrous. Even
the most elementary grasp of the fundamental idea that
one communicates within the experience of his audience —
and gives full respect to the other’s values — would have
ruled out attacks on the American flag. The responsible
organizer would have known that it is the establishment
that has betrayed the flag while the flag, itself, remains
the glorious symbol of America’s hopes and aspirations,
and he would have conveyed this message to his audience.
On another level of communication, humor is essential,
for through humor much is accepted that would have been
rejected if presented seriously. This is a sad and lonely
generation. It laughs too little, and this, too, is tragic.

S
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For the real radical, doing “his thing 1s to do the
social thing, for and with people. In a world where every-
thing is so interrelated that one feels helpless to know
where or how to grab hold and act, defeat sets in; for years
there have been people who've found society too over-
whelming and have withdrawn, concentrated on “doing
their own thing.” Generally we have put them into mental
hospitals and diagnosed them as schizophrenics. If the real
radical finds that having long hair sets up psychological
barriers to communication and organization, he cuts his
hair. If I were organizing in an orthodox Jewish community
I would not walk in there eating a ham sandwich, unless I
wanted to be rejected so I could have an excuse to cop out.
My “thing,” if I want to organize, is solid communication
with the people in the community. Lacking communica-
tion I am in reality silent; throughout history silence has
been regarded as assent — in this case assent to the system.

As an organizer I start from where the world is, as it
is, not as I would like it to be. That we accept the world
as it is does not in any sense weaken our desire to change
it into what we believe it should be — it is necessary to
begin where the world is if we are going to change it to
what we think it should be. That means working in the
system.

There’s another reason for working inside the system.
Dostoevski said that taking a new step is what people fear
most. Any revolutionary change must be preceded by a
passive, affirmative, non-challenging attitude toward
change among the mass of our people. They must feel so
frustrated, so defeated, so lost, so futureless in the prevail-
ing system that they are willing to let go of the past and
chance the future. This acceptance is the reformation es-

sential to any revolution. To bring on this reformation re-
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quires that the organizer work inside the system, among
not only the middle class but the 40 per cent of American
families—more than seventy million people—whose in-
comes range from $5,000 to $10,000 a year. They cannot be
dismissed by labeling them blue collar or hard hat. They
will not continue to be relatively passive and slightly chal-
lenging. If we fail to communicate with them, if we don’t
encourage them to form alliances with us, they will move
to the right. Maybe they will anyway, but let’s not let it
happen by default.

Our youth are impatient with the preliminaries that

are essential to purposeful action. Effective organization is
thwarted by the desire for instant and dramatic change, or
as I have phrased it elsewhere the demand for revelation
rather than revolution. It's the kind of thing we see in play
writing; the first act introduces the characters and the plot,
in the second act the plot and characters are developed as
the play strives to hold the audience’s attention. In the
final act good and evil have their dramatic confrontation
and resolution. The present generation wants to go right
into the third act, skipping the first two, in which case
there is no play, nothing but confrontation for confronta-
tion’s sake—a flare-up and back to darkness. To build a
powerful organization takes time. It is tedious, but that’s
the way the game is played—if you want to play and not
just yell, “Kill the umpire.”

What is the alternative to working “inside” the sys-
tem? A mess of rhetorical garbage about “Burn the system
down!” Yippie yells of “Do it!” or “Do your thing.” What
else? Bombs? Sniping? Silence when police are killed and
screams of “murdering fascist pigs” when others are killed?
Attacking and baiting the police? Public suicide? “Power
comes out of the barrel of a gun!” is an absurd rallying cry
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when the other side has all the guns. Lenin was a prag-
matist; when he returned to what was then Petrograd from
exile, he said that the Bolsheviks stood for getting power
through the ballot but would reconsider after they got the
guns! Militant mouthings? Spouting quotes from Mao,
Castro, and Che Guevara, which are as germane to our
highly technological, computerized, cybernetic, nuclear-
powered, mass media society as a stagecoach on a jet run-
way at Kennedy airport?

Let us in the name of radical pragmatism not forget,
that in our system with all its repressions we can still speak
out and denounce the administration, attack its policies,
work to build an opposition political base. True, there is
government harassment, but there still is that relative
freedom to fight. I can attack my government, try to or-
ganize to change it. That's more than I can do in Moscow,
Peking, or Havana. Remember the reaction of the Red
Guard to the “cultural revolution” and the fate of the
Chinese college students. Just a few of the violent episodes
of bombings or a courtroom shootout that we have experi-
enced here would have resulted in a sweeping purge and
mass executions in Russia, China, or Cuba. Let’s keep some
perspective.

We will start with the system because there is no
other place to start from except political lunacy. It is most
important for those of us who want revolutionary change
to understand that revolution must be preceded by ref-
ormation. To assume that a political revolution can survive
without the supporting base of a popular reformation is to
ask for the impossible in politics.

Men don't like to step abruptly out of the security of
familiar experience; they need a bridge to cross from their

own experience\tﬁ‘a"’nevwayﬁ-revolutionary”érganizer
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must shake up the prevailing patterns of their lives—
agitate, create disenchantment and discontent with the
current values, to produce, if not a passion for change, at
least a passive, affirmative, non-challenging climate.

“The Revolution was effected before the war com-
menced,” John Adams wrote) “The Revolution was in the
hearts and minds of the people . . . This radical change in
the principles, opinions, sentiments and affections of the
people was the real American Revolution.” A revolution

ithout a prior reformation would collapse or become a
totalitarian tyranny.

A reformation means that masses of our le ha
reached the point of disillusionment with paslie‘?vl;;shaa:;
values. They don’t know what will work but they do know

that the prevailing system is seIf—defeating, frustrating

-and hopeless. They won't act for change by 'T’t_s,_trongl):
oppose those who do. The time is then ripe for revolution.

Those who, for whatever combination of reasons, en-
courage the opposite of reformation, become the unwit,ting
allies of the far political right. Parts of the far left have
gone so far in the political circle that they are now all but
indistinguishable from the extreme right. It reminds me of
the days when Hitler, new on the scene, was excused for
his actions by “humanitarians” on the grounds of a paternal
rejection and childhood trauma, When there are people
Wwho espouse the assassination of Senator Robert Ken
or the Tate murders or the Marin County Courthouse kid-
napping and killings or the University of Wisconsin bomb-
ing and killing as “revolutionary acts,” then we are dealing
with people who are merely hiding psychosis behind a
litical mask. The masses of people recoil with horror and
say, “Our way is bad and we were willing to let it change,

but certainly not for this murderous madness—no matte;'
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how bad things are now, they are better than that.” So they
begin to turn back. They regress into acceptance of a com-
ing massive repression in the name of “law and order.”

In the midst of the gassing and violence by the Chi-
cago Police and National Guard during the 1968 Demo-
cratic Convention many students asked me, “Do you still
believe we should try to work inside our system?”

These were students who had been with Eugene
McCarthy in New Hampshire and followed him across the
country. Some had been with Robert Kennedy when he
was killed in Los Angeles. Many of the tears that were
shed in Chicago were not from gas. “Mr. Alinsky, we
fought in primary after primary and the people voted no
on Vietnam. Look at that convention. They're not paying
any attention to the vote. Look at your police and the
army. You still want us to work in the system?”

It hurt me to see the American army with drawn
bayonets advancing on American boys and girls. But the
answer I gave the young radicals seemed to me the only
realistic one: “Do one of three things. One, go find a wail-
ing wall and feel sorry for yourselves. Two, go psycho and
start bombing—but this will only swing people to the
right. Three, learn a lesson. Go home, organize, build
power and at the next convention, you be the delegates.”

Remember: once you organize people around some-
thing as commonly agreed upon as pollution, then an or-
ganized people is on the move. From there it’s a short and
natural step to political pollution, to Pentagon pollution.

It is not enough just to elect your candidates. You.
must keep the pressure on. Radicals should keep in mind
Franklin D. Roosevelt’s response to a reform delegation, ,

E‘ “Okay, you've convinced me. Now go on out and bring

pressure on mel” Action comes from keeping the heat on.
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No politician can sit on a hot issue if you make it hot
enough.

As for Vietnam, I would like to see our nation be the
first in the history of man to publicly say, “We were wrong|
What we did was horrible. We got in and kept getting in
deeper and deeper and at every step we invented new
reasons for staying. We have paid part of the price in
44,000 dead Americans. There is nothing we can ever do
to make it up to the people of Indo-China—or to our own
people—but we will try. We believe that our world has
come of age so that it is no longer a sign of weakness or
defeat to abandon a childish pride and vanity, to admit
we were wrong.” Such an admission would shake up the
foreign policy concepts of all nations and open the door
to a new international order. This is our alternative to
Vietnam—anything else is the old makeshift patchwork.
If this were to happen, Vietnam may even have been
somewhat worth it

A final word on our system. The democratic ideal
springs from the ideas of liberty, equality, majority rule
through free elections, protection of the rights of minori-
ties, and freedom to subscribe to multiple loyalties in mat-
ters of religion, economics, and politics rather than to a
total loyalty to the state. The spirit of democracy is the
idea of importance and worth in the individual, and faith
in the kind of world where the individual can achieve as
much of his potential as possible.

Great dangers always accompany great opportunities.
The possibility of destruction is always implicit in the act
of creation. Thus the greatest enemy of individual freedom
is the individual himself.

From the beginning the weakness as well as the
strength of the democratic ideal has been the people.
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People cannot be free unless they are willing to sacrifice
some of their interests to guarantee the freedom of others.
The price of democracy is the ongoing pursuit of the com-
mon good by all of the people. One hundred and thirty-five
years ago Tocqueville® gravely warned that unless in-
dividual citizens were regularly involved in the action of
governing themselves, self-government would pass from
the scene. Citizen participation is the animating spirit and
force in a society predicated on voluntarism.

We are not here concerned with people who profess
the democratic faith but yearn for the dark security of de-
pendency where they can be spared the burden of de-
cisions. Reluctant to grow up, or incapable of doing so,
they want to remain children and be cared for by others.
Those who can, should be encouraged to grow; for the
others, the fault lies not in the system but in themselves.

Here we are desperately concerned with the vast mass
of our people who, thwarted through lack of interest or
opportunity, or both, do not participate in the endless re-

® “It must not be forgotten that it is especially dangerous to enslave men
in the minor details of life. For my own part, I should be inclined to think
freedom less necessary in great things than in little ones, if it were possible
to be secure of the one without possessing the other.

“Subjection in minor affairs breaks out every day, and is felt by the
whole community indiscriminately. It does not drive men to resistance,
but it crosses them at every turn, till they are led to surrender the exercise
of their will. Thus their spirit is gradually broken and their character
enervated; whereas that obedience, which is exacted on a few important
but rare occasions, only exhibits servitude at certain intervals, and throws
the burden of it upon a small number of men. It is vain to summon a
people, which has been rendered so dependent on the central power, to
choose from time to time the representatives of that power; this rare and
brief exercise of their free choice, however, important it may be, will not
prevent them from gradually losing the faculties of thinking, feeling, and
acting for themselves, and thus gradually falling below the level of
h .ty.~

—Alexis de Tocqueville, Democracy n America
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sponsibilities of citizenship and are resigned to lives de-
termined by others. To lose your “identity” as a citizen of
democracy is but a step from losing your identity as a
person. People react to this frustration by not acting at all.
The separation of the people from the routine daily func-
tions of citizenship is heartbreak in a democracy.

It is a grave situation when a people resign their
citizenship or when a resident of a great city, though he
may desire to take a hand, lacks the means to participate.
That citizen sinks further into apathy, anonymity, and de-
personalization. The result is that he comes to depend on
public authority and a state of civic-sclerosis sets in.

From time to time there have been external enemies
at our gates; there has always been the enemy within, the
hidden and malignant inertia that foreshadows more cer-
tain destruction to our life and future than any nuclear
warhead. There can be no darker or more devastating
tragedy than the death of man’s faith in himself and in his
power to direct his future.

I salute the present generation, Hang on to one of
//y-our most precious parts of youth, laughter—don’t lose it
> as many of you seem to have done, you need it. Together

we may find some of what were looking for—laughter,
J beauty, love, and the chance to create.

Saul Alinsky
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meet each unforeseeable future crisis as they move ahead
in their eternal search for those values of equality, justice,
freedom, peace, a deep concern for the preciousness of
human life, and all those rights and values propounded by
Judaeo-Christianity and the democratic political tradition.
Democracy is not an end but the best means toward achiev-
ing these values. This is my credo for which'I live and, if
need be, die.

The basic requirement for the understanding of the
politics of change is to recognize the world as it is. We
must work with it on its terms if we are to change it to
the kind of world we would like it to be. We must first
see the world as it is and not as we would like it to be.
We must see the world as all political realists have, in
terms of “what men do and not what they ought to do,”
as Machiavelli and others have put it.

It is painful to accept fully the simple fact that one
begins from where one is, that one must break free of
the web of illusions one spins about life. Most of us view
the world not as it is but as we would like it to be. The
preferred world can be seen any evening on television
in the succession of programs where the good always wins
—that is, until the late evening newscast, when suddenly
we are plunged into the world as it is.®

Political realists see the world as it is: an arena of
power politics moved primarily by perceived immediate

_selF-interests, where morality is rhetorical rationale for expe-
R P Tre

® With some exceptions. In one of America’s Shangri-Las of escape from
the world as it is, Carmel-by-the-Sea, California, on the coast of the
beautiful Monterey Peninsula, radio station KRML used to broadcast the
“Sunshine News—which headlines the positive, only the good news of
the worldl”

Intellectuals, who would scoff at “Sunshine News,” are no exception
to the preference for already-formulated answers.

The Pu: 3

dient action and self-interest. Two examples woula pe the
priest who wants to be a bishop and bootlicks and politicks
his way up, justifying it with the rationale, “After I get to be
bishop I'll use my office for Christian reformation,” or the
businessman who reasons, “First I'll make my million and

after that I'll go for the real things in life.” Un ortunately one '

changes in many ways on the road to the bishopric or the
first million, and then one says, “I'll wait until I'm a cardinal
and then I can be more effective,” or, “I can do a lot more
after I get two million”—and so it goes. In this world laws
are written for the lofty aim of “the common good” and then
acted out in life on the basis of the common greed. In this
world irrationality clings to man like his shadow so that
the right things are done for the wrong reasons—after-
wards, we dredge up the right reasons for justification. It
is a world not of angels but of angles, where men speak of

moral principles but act on power principles; a world where |
we are always moral and our enemies always immoral; a

world where “reconciliation” means that when one side gets
the power and the other side gets reconciled to it, then we
have reconciliation; a world of religious institutions that
have, in the main, come to support and justify the status quo

°® Each year, for a number of years, the activists in the graduating class
from a major Catholic seminary near Chicago would visit me for a day
just before their ordination, with questions about values, revolutionary
tactics, and such. Once, at the end of such a day, one of the seminarians
said, “Mr. Alinsky, before we came here we met and agreed that there
was one question we particularly wanted to put to you. We're going to
be ordained, and then we'll be assigned to different parishes, as assistants
to—frankly—stuffy, reactionary, old pastors. They will disapprove of a
lot of what you and we believe in, and we will be put into a killing
routine. Our question is: how do we keep our faith in true Christian
values, everything we hope to do to change the system?”

That was easy. I answered, “When you go out that door, just make
your own personal decision about whether you want to be a bishop or a
priest, and everything else will follow.”
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so that today organized religion is materially solvent and
spiritually bankrupt. We live with a Judaeo-Christian ethic
that has not only accommodated itself to but justified slay-
ery, war, and every other ugly human exploitation of which-
ever status quo happened to prevail:

We live in a world where “good” is a value dependent
on whether we want it. In the world as it is, the solution of
each problem inevitably creates a new one. In the world as
itis there are no permanent happy or sad endings. Such end-
ings belong to the world of fantasy, the world as we would
like it to be, the world of children’s fairy tales where “they
lived happily ever after.” In the world as it is, the stream of
events surges endlessly onward with death as the only
terminus.One never reaches the horizon; it is always just

baxond.ﬂermikc_i@%@;itis the piifsuit.of life

_dtself. This is the world as it is. This is where you'starf,
It is not a wor “peace~and-beauty.and_dispas-
sionate rationality, but as Henry James once wrote, “Life
is, in fact, a battle. Evil is insolent and strong; beauty en-
chanting but rare; goodness very apt to be weak; folly very
apt to be defiant; wickedness to carry the day; imbeciles
to be in great places, people of sense in small, and man-
kind generally unhappy. But the world as it stands is no
narrow illusion, no phantasm, no evil dream of the night;
we wake up to it again forever and ever; and we can
neither forget it nor deny it nor dispense with it.” He
James’s statement is an affirmation of that of Job: “The
life of man upon earth is a warfare . . .” Disraeli put it
succinctly: “Political life must be taken as you find it.”
Once we have moved into the world as it is then we
begin to shed fallacy after fallacy. The prime illusion we
must rid ourselves of is the conventional view in which
things are seen separate from their inevitable counterparts.

fo-oco. . I

=

| right track: “There is not much hope if we have only one/

J

/

|, without its negative side.
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We know intellectually that everthing is functionally inter-
related, but in our operations we segment and isolate all
values and issues. Everything about us must be seen as the
indivisible partner of its converse, light and darkness, good
and evil, life and death. From the moment we are born we
begin to die. Happiness and misery are inseparable. So
are peace and war. The threat of destruction from nuclear
energy conversely carries the opportunity of peace and
plenty, and so with every ‘component of this universe; all
is paired in this enormous Noah’s Ark of life.
Life seems to lack rhyme or reason or even a shadow
of order unless we approach it with the key of converses.
eeing everything in its duality, we begin to get some din
clues to direction and what it’s all about. It is in thes
contradictions and their incessant interacting tensions th

J creativity begins. As we begin to accept the concept of co

tradictions we see every problem or issue in its whole, inte
related sense. We then recognize that for every positiv
there is a negative,® and that there is nothin g positive with
out its concomitant negative, nor any political paradis

Niels Bohr pointed out that the appearance of con+
tradictions was a signal that the experiment was on the.

difficulty, but when we have two, we can match them off
against each other.” Bohr called this “complementarity,”

® For more than four thousand years the Chinese have been familiar with
the principle of complementarity in their philosophical life. They believe
that from the illimitable (nature, God or gods) came the principle of
creation which they called the Great Extreme and from the Great Ex-
treme came the Two Principles or Dual Powers, Yang and Yin, out of
which came everything else. Yang and Yin have been defined as positive
and negative, light and darkness, male and female, or numerous other
examples of opposites or converses.
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THE PASSIONS OF MANKIND have boiled over into
all areas of political life, including its vocabulary. The
words most common in politics have become stained with
human hurts, hopes, and frusgrations. All of them are
loaded with popular opprobrium, and their use results in a
conditioned, negative, emotional response. Even the word
politics itself, which Webster says is “the science and art
of government,” is generally viewed in a context of cor-
ruption. Ironically, the dictionary synonyms are “discreet;
provident, diplomatic, wise.” ’

The same discolorations attach to other words preva-
lent in the language of politics, words like power, self-
interest, compromise, and conflict. They become twisted
and warped, viewed as evil. Nowhere is the prevailing
political illiteracy more clearly revealed than in these
typical interpretations of words. This is

why we pause
here for a word about words. P

B
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other words—words that mean the s

The question may legitimately be 71‘2‘3/ed, why not uset Y
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There are a number of fundamental reasons for rejecting z;xf‘

such substitution. First, by using combinations of words

such as “harnessing the energy” instead of the single word
“power,” we begin to dilute the meaning; and as we use
purifying synonyms, we dissolve the bitterness, the an-
guish, the hate and love, the agony and the triumph at-
tached to these words, leaving an aseptic imitation of life.
In the politics of life we are concerned with the slaves and
the Caesars, not the vestal virgins. It is not just that, in com-
munication as in thought, we must ever strive toward
simplicity. (The masterpieces of philosophic or scientific
statement are frequently no longer than a few words, for
example, “E=mc?.”) It is more than that: it is a determina-
tion not to detour around reality.

To use any other word but power is to change the
meaning of everything we are talking about. As Mark

Twain once put it, “The difference between the right word <—

and the almost-right word is the differ tween light-

Power is the right word just as self-interest, compro-
mise, and the other simple political words are, for they
were conceived in and have become part of politics from
the beginning of time. To pander to those who have no
stomach for straight language, and insist upon bland, non
controversial sauces, is a waste of time. They cannot o1
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deliberately will not understand what we are discussing

here. I agree with Nietzsche’s statement in The Genealogy
of Morals on this point:

Why stroke the hypersensitive ears of our modern
weaklings? Why yield even a single step . . .
to the Tartuffery of words? For us psycholiogists
that would involve a Tartuffery of action . . . For
a psychologist today shows his good taste (others
may say his integrity) in this, if in anything, that
he resists the shamefully moralized” manner of

speaking which makes "all modern judgments
about men and things slimy. peemen

We approach a critical point when our tongues trap our
minds. I do not propose to be trapped by tact at the ex-
pense of truth. Striving to avoid the force, vigor, and sim-
plicity of the word “power,” we soon become averse to
thinking in vigorous, simple, honest terms. We strive to
invent sterilized synonyms, cleansed of the opprobrium
of the word power—but the new words mean something
different, so that they tranquilize us, begin to shepherd
our mental processes off the main, conflict-ridden, grimy,
and realistic power-paved highway of life. To travel down
the sweeter-smelling, peaceful, more socially acceptable,
more respectable, indefinite byways, ends in a failure to
achieve an honest understanding of the issues that we
must come to grips with if we are to do the job.

Let us look at the word power. Power, meaning
“ability, whether physical, mental, or moral, to act,” has
become an evil word, with overtones and undertones that
suggest the sinister, the unhealthy, the Machiavellian. It
suggests a phantasmagoria of the nether regions. The mc-

F
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ment the word power is mentioned it is as though hell
had been opened, exuding the stench of the devil’s cess-
pool of corruption. It evokes images of cruelty, dishonesty,
selfishness, arrogance, dictatorship, and abject suffering.
The word power is associated with conflict; it is unac-
ceptable in our present Madison Avenue deodorized hy-
giene, where controversy is blasphemous and the value is
being liked and not offending others. Power, in our minds,
has become almost synonymous with corruption and im-
morality.

Whenever the word power is mentioned, somebody
sooner or later will refer to the classical statement of L._(ll:{_l'
Acton and cite it as follows: “Power corrupts, and absolute
power corrupts absolutely.” In fact the correct quotation
is: “Power tends to corrupt, and absolute power corrupts
.absolutely.” We can’t even read Acton’s statement ac-
curately, our minds are so confused by our conditioning.

The corruption of power is not in power, but in our-
selves. And yet, what is this power which men live by and
to a significant degree live for? Power is the very essence,
the dynamo of life. It is the power of the heart pumping
blood and sustaining life in the body. It is the power of
active citizen participation pulsing upward, providing a
unified strength for a common purpose. Power is an es-
sential life force always in operation, either changing the
world or opposing change. Power, or organized energy,
may be a man-killing explosive or a life-saving drug. The
power of a gun may be used to enforce slavery, or to
achieve freedom.

The power of the human brain can create man’s most
glorious achievements, and develop perspectives and in-
sights into the nature of life-opening horizons previously
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beyond the imagination. The power of the human mind
can also devise philosophies and ways of life that are most
destructive for the future of mankind. Either way, power
is the dynamo of life.

Alexander Hamilton, in The Federalist Papers, put it
this way: “What is a power, but the ability or faculty of
doing a thing? What is the ability to do a thing, but the
power of employing the means necessary to its execution?”

‘Pascal, who was definitely not a cynic, observed that:

“Justice without power is impotent; power without justice
is tyranny.” St. Ignatius, the founder of the Jesuit order,
did not shrink from the recognition of power when he
issued his dictum: “To do a thing well a man needs power
and competence.” We could call the roll of all who have
played their parts in history and find the word power, not
a substitute word, used in their speech and writings.

It is impossible to conceive of a world devoid of
power; the only choice of concepts is between organized
and unorganized power. Mankind has progressed only
through learning how to develop and organize instruments
of power in order to achieve order, security, morality, and
civilized life itself, instead of a sheer struggle for physical
survival. Every organization known to man, from govern-
ment down, has had only one reason for being—that is,
organization for power in order to put into practice or pro-
mote its common purpose.

When we talk about a person’s “lifting himself by his
own bootstraps” we are talking about power. Power must
be understood for what it is, for the part it plays in every
area of our life, if we are to understand it and thereby
grasp the essentials of relationships and functions between
groups and organizations, particularly in a pluralistic so-
ciety. To know power and not fear it is essential to its con-

AWord 3

structive use and gfntro!. In short, life without power is
death; a world without power would be a ghostly waste-
land, a dead planet!

SELF-INTEREST

Self-interest, like power, wears the black shroud of nega-
tivism and suspicion. To many the synonym for self-inter-
est is selfishness. The word is associated with a repugnant
conglomeration of vices such as narrowness, self-seeking,
and self-centeredness, everything that is opposite to the
virtues of altruism and selflessness. This common defini-
tion is contrary, of course, to our everyday experiences, as
well as to the observations of all great students of politics
and life. Wismw@g_facmr in our
behavior could arise and survive only in a society bundled
in the sterile gauze of New England puritanism and
Protestant morality and tied together with the ribbons of
Madison Avenue public relations. It is one of the classic
American-fairy tales.

From the great teachers of Judaeo-Christian morality
and the philosophers, to the economists, and to the wise
observers of the politics of man, there has always been
universal agreement on the part that self-interest plays as
a prime moving force in man’s behavior. The importance
of self-interest has never been challenged; it has been
accepted as an inevitable fact of life. In the words of
Christ, “Greater love has no man than this, that a man lay
down his life for his friends.” Aristotle said, in Politics,
“Everyone thinks chiefly of his own, hardly ever of the
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public interest.” Adam Smith, in The Wealth of Nations,
noted that “It is not from the benevolence of the butcher,
kthe brewer, or the baker that we expect our dinner, but
rom their regard of their own interest. We address our-
selves not to their humanity, but to their self-love, and
never talk to them of our own necessities, but of their ad-
vantage.” In all the reasoning found in The Federalist
Papers, no point is so central and agreed upon as “Rich
and poor alike are prone to act upon impulse rather than
pure reason and to narrow conceptions of self-interest . . .”

H
23
§ S To question the force of self-interest that pervades all areas
_of political life is to refuse to see man as he is, to see him
3 s,

only as we would like him to be.

And yet, next to this acceptance of self-interest, there
are certain observations I would like to make. Machiavelli,
with whom the idea of self-interest seems to have gained

its greatest notoriety, at least among those who are un-
aware of the tradition, said:

This is to be asserted in general of men, that they
are ungrateful, fickle, fake, cowardly, covetous,
as long as you succeed they are yours entirely;
they will offer you their blood, property, li%,
and children when the need is far distant; but
when it approaches they turn against you.

. Q \§But Machiavelli makes a mortal mistake when he rules

| out 'the “moral” factors of politics and holds purely to
| self-interest as he defines it. This mistake can only be ac-
counted for on the basis that Machiavelli’s experience as
an active politician was not too great, for otherwise he

Rehen coulfl not have overlooked the obvious fluidity of every man’s
”» self-interest. The overall case must be of larger dimensions
L. than that of self-interest narrowly defined: it must be k
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enough to include and provide for the shifting dimensions
of self-interest. You may appeal to one self-interest to get
me to the battlefront to fight; but once I am there, my
prime self-interest becomes to stay alive, and if we are vic-
torious my self-interest may, and usually does, dictate en-
tirely unexpected goals rather than those I had before the
war, For example, the United States in World War II
fervently allied with Russia against Germany, Japan, and
Italy, and shortly after victory fervently allied with its
former enemies—Germany, Japan, and Italy—against its
former ally, the U.S.S.R.

These drastic shifts of self-interest can be rationalized
only under a huge, limitless umbrella of general “moral”
principles such as liberty, justice, freedom, a law higher
than man-made law, and so on. Morality, so-called, be-
comes_the continuum-as self-interests shift.

Within this morality there appears to be a tearing con-
flict, probably due to the layers of inhibition in our kind of
moralistic civilization—it appears shameful to admit that
we operate on the basis of naked self-interest, so we des-
perately try to reconcile every shift of circumstances that
is to our self-interest in terms of a broad moral justification
or rationalization. With one breath we point out that we
are utterly opoosed to communism, but that we love the
Russian people (loving people is in keeping with the
tenets of our civilization). What we hate is the atheism
and the suppression of the individual that we attribute as
characteristics substantiating the “immorality” of com-
munism. On this we base our powerful opposition. We do
not admit the actual fact: our own self-interest.

We proclaimed all of these negative, diabolical Rus-
sian characteristics just prior to the Nazi invasion of
Russia. The Soviets were then the cynical despots wh

Wark Wit
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pa}'tise.ln position. Your leader is always flexible, he has
pr;c'le in the dignity of his cause, he is unﬂinching’ sincere
an Ingenious tactician fighting the good fight. Tc; the op-
position he is unprincipled and will go whichever wa :)}?e-
iwlnd blows, his arrogance is masked by a fake humilit; he
is dogmatically stubborn, a hypocrite, unscrupulous z’md
rhne;hical, afnd llme will do anything to win; he is leadin
€ Iorces of evil. i i ig
— To c::e;de he is a demigod, to the other
N‘ow ere is the re'lativity of a definition more ger-
mane in the arena of life than the word ego. Anyone Erho
is working against the Haves s always facing odds, and in
many cases heavy odds. If he or she does not have that
complete self-confidence (or call it ego) that he can win
then the battle is Jost before it is even begun. I have seen,
so-call.ed trained organizers go out to another city with
an assignment of organizing a community of approximately

say to yourself, “I will organize them in so many weeks,”
I will take on the corporations, the press and an thin'
e]se,': is to be a real organizer, i
“Ego,” as we understand and use ijt here, cannot be
even. vaguely confused with, nor is it remotely related to
€gotism. No would-be organizer afflicted with egotism can’
avoid hiding this from the people with whom he is working,
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no contrived humility can conceal it. Nothing antagonizes
people and alienates them from a would-be organizer more
than the revealing flashes of arrogance, vanity, impatience,
and contempt of a personal egotism.
The ego of the organizer is stronger and more monu- LGJQ'
mental than the ego of the leader. The leader is driven by I
the desire for power, while the organizer is driven by the ﬁ‘\‘s
desire to create. The organizer is in a true sense reaching »YO
for the highest level for which man can reach—to create, 5}{
to be a “great creator,” to play God. d_ﬂ. '
An infection of egotism would make it impossible to UJ
respect the dignity of individuals, to understand people,
or to strive to develop the other elements that make up the )
ideal organizer. Egotism is mainly a defensive reaction of Gg‘”
feelings of personal inadequacy—ego is a positive convic- ol
tion and belief in one’s ability, with no need for egotistical Pﬂ G
behavior.
Ego moves on every level. How can an organizer re-
spect the dignity of an individual if he does not respect
his own dignity? How can he believe in people if he does \
not really believe in himself? How can he convince people |
that they have it within themselves, that they have the K

+ power to stand up to win, if he does not believe it of him-

self? Ego must be so all-pervading that the personality of
the organizer is contagious, that it converts the people
from despair to defiance, creating a mass ego.
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TS BOOK 1S FOR THOSE WHO ARE
NOT HAPPY WITH THE WAY THINGS
ARE AND WOULD LIKE TO MAKE
A DIFFERENCE. THIS BOOK IS FOR
ORDINARY PEOPLE WHO WANT TO
MAKE CONNECTIONS THAT WILL
CREATE EXTRAORDINARY OUTCOMES.
THIS IS A BOOK ABOUT MAKING ._.Im
IMPOSSIBLE HAPPEN.
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2 us, compels our judgments and

> ot command it. And yet—it yields. So
for the brave, the inventive, the
> we can discover a way to save a
disease or violence, help lift people out

1e grip of intolerance, lighten our

s, only a chance. Byt * ‘maybe” has always
offered to those who set out to alter itg

the sea, to end slavery, to enable women
ing down the Berlin Wall.

tis a defiant claim of possibility in the
ling to accept. And as you will see from
1e world is possible because the very

1 that make systems resistant to change

nessed to propel change.

I'but the complacent and the cynical.

— ERIC YOUNG, PRESIDENT, E.Y.E.

KOEYE, B.C., JUNE 2006

o,

-
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Our deepest fear i is not that we are inadequate. Our deepest fear is that we are

poweﬁulbeyondpeasure Itis our light, not ouf darkness that most fnghtens t

us. We ask ourselves, who am | to be brilliant, gorgeous talented fabulous?’
Actually, \yho are you not to be?. . . Your playing small does not serve the
world. There's nothing enlightened about shrin king so that other people won't
feel ihéecure around you. We are all meant to shine, as children do. . . . Itis
not just in some of us; it is in everyone. And as we let our own light shine, we
unconsciously give other people permission to do the same. As we are

liberated from our own fear, our presence automatically liberates others.

—Marianne Williamson, A Return to Love




3, and often feel that the circumstances we face—
1d personally—are too overwhelming for us to take
*hange them. The word “complex” applied to any

> a code word for inertia from our politicians and

, but the revelations of complexity theory actually

possible—a vivid term coined by Eric Young,

s we face as humans are as simple as they

ake. If we follow the recipe, measure properly

's in the right order, bring the oven to the right
the cake out when the timer dings, we have a
:njoying the result. Baking a cake has clear cause
's that can be mastered through developing and
Even someone who has never baked still has a
cess since a well-tested cake recipe outlines the
lin the past and should continue to work in the

s designed around an assembly line have a similar

that sending a rocket to the moon is not simple.
ind coordination of the experts is an area of

1ulas and the latest scientific evidence have to be
rajectory and path of the rocket. Calculations are
vessel carries sufficient fuel based on current
'mplicated problem, but if all specifications are
1€ coordination and communication systems are
tioning, and if everything is done in the right
2gree of certainty that we can control the

ccess in sending one rocket to the moon increases

- will also succeed.

Simple, Complicated and Complex Problems*

SIMPLE

COMPLICATED

COMPLEX

Baking a Cake

Sending a Rocket
to the Moon

Raising a Child

The recipe is essential

Rigid protocols or
formulas are needed

Rigid protocols have
a limited application or

are counter-productive

Recipes are tested to

assure easy replication

Sending one rocket
increases the likeli-
hood that the next will
also be a success

Raising one child
provides experience
but is no guarantee of
success with the next

No particular expertise
is required, but
experience increases

success rate

High levels of
expertise and training
in a variety of fields are

necessary for success

Expertise helps but
only when balanced
with responsiveness
to the particular child

A good recipe
produces nearly the
same cake every time

Key elements of each
rocket MUST be
identical to succeed

Every child is unique
and must be
understood as an
individual

The best recipes give

good results every time

There is a high degree

of certainty of outcome

Uncertainty of outcome

remains

A good recipe notes
the quantity and nature
of the “parts” needed
and specifies the order
in which to combine

them, but there is room

for experimentation

Success depends on a
blueprint that directs
both the development
of separate parts and
specifies the exact
relationship in which to

assemble them

Can't separate the
parts from the whole;
essence exists in the
relationship between
different people, differ-
ent experiences, diff-

erent moments in time
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ragraph opened with “Our intention in causal models, but they tend to downplay, even dismiss, the possibility

rs intend to bring about change, to make a

1t

of human agency. We, on the other hand, by studying successful social
we will explore in this book, they work

innovations and drawing on our own experiences, believe that social
sforming ™

t is changing the innovator as he activists can use the insights that come from complexity theory to increase

vorld. A comp lens allows us to look at

the likelihood of success. Not guarantee success. There are no guarantees,

sely. Control is replac®d by a toleration of

no certainties. This book does not promise success if you follow seven

proven steps. Instead, we're about tipping the scales in favour of successful
social innovations in the face of seemingly overwhelming odds. Getting

to maybe—as our title suggests.
rt of the dynamics of transformation rather Q—'{
7

1g the charge. These two perspectives—intentionality and complexity—meet in ﬂ_‘ e \§q’ -
tension. If you intend to do something, you make a deliberate ot S N .
ieem like much of a gain. We tend to prefer commitment to act to bring about change. Complexity science is about S P r.hc"j
unpredictable emergence without regard for (indeed, even in spite of) & 6\7» S
human intentions. These two perspectives meet in the question that is ' | F)}
: the foundation of this book: to what extent and in what ways can we be e )
sercome with force anth 00 unpredictable to deliberate and intentional about those things that seem to emerge c j""V
he sailor needs to be adepb reading the without our control, without our intention? =

patterns, reacting to changes antadjusting

 gained by this change of perspectiye? As we start on this journey, what can guide us? Here are a few points of

factual success by being more closel

orientation:

how social innovation actually unfolds in

_ * Questions are key. In complex situations there are no final answers. q {;‘%‘1,‘, "y \
}K{\m But certain key questions illuminate the issues of social innovation. \,\N\‘\ .- ”\,:5.0";?—5."{1
and metat;ﬂ?og@é)f complexity science * Tensions and ambiguities are revealed through questioning. Social ?\(L% e % E(L\NK"
:tability and sMrﬁﬁ'g@aos, as with innovation both reveals and creates tensions. Once understood, these N ?‘Q‘;N“ 1.0\10”
iense of helplessness, e;\emfataiism, pervades tensions can then be engaged—not simply managed—in the interests AT O Sl
ggesting we can know what}.;\a%\l{appened of amplifying the desired change. (R o 1}( »
nd the exact same thing will nevefhag&gn * Relationships are key to understanding and engaging with the complex v

3uring out what just happened? Complexity dynamics of social innovation. For social innovation to succeed, everyone

ortray real-world dynamics better than simple involved plays a role. As systems shift, everyone—funders, policy makers,
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between people, organizations, communities and parts of systems that
matters—"in the between” of relationships.
« A certain mindset is crucial: framed by inquiry not certitude, one that

embraces paradoxes and tolerates multiple perspectives.

Questions, tensions, uncertainties, relationships, mindset. These words
are a curiously reflective description of what, surely, is all about action.
Doesn'’t innovation by definition require action? If Geldof, Lundstrém,
the Pritchards and the legions of Brazilian HIV/AIDS workers had

merely reflected, we wouldn't call it innovation. Or would we?

We've been taught tmg‘is segga;e fro do;_}g\,'B: t in this book
we offer thinking as awg, and emphasi?dnh-r;as an

* opportunity for thinking, reflecting and learning. Complexity science
suggests that how we think about things matters. A fundamental
sociological premise is the Thomas theorem: what is perceived as real is
real in its consequences. We would add: how we think about and
understand the world frames our actions. Indeed, we can be even more

basic: whether we think about things matters.

R M e e T B e T
e e p e e
e —————————————

The capacity to think astutely is often undervalued in the world of
action. But philosopher Hannah Arendt identified the capacity to think
as the foundation of a healthy and resilient democracy. Having
experienced totalitarianism in Nazi Germany, then having fled it, she
devoted much of her life to studying it and its opposite, democracy. She
believed that thinking thoughtfully in public deliberations and acting
democratically were intertwined and that totalitarianism is built on and

sustained by deceit and thought control. In order to resist efforts by the

powerful to deceive and control thinking, Arendt believed that people

can be won, like all experience in doing somethin

practice, through exercises.”!2

We consider every effort at social innovation an o

involved to practise thinking.

Regent action on thdyworld stage of politics offer

American invasion of Irdq was conceived as a co

whole the invasion unfolded as an exerc;is in im
complicated blueprint for victory. “Mission accor
"-'G'_.eorge W. Bush declared. It worked, as far as it

thg'chg\llenge of securing the peace..,-_

\‘K

Nation buildihg is a complex challenge, more lik
!‘fen_ding a rocket tthe moon. However, the Uni:
'thga tasks of securing the peace, instituting demo
new’nation as a comp]ic;?édgather than comple:
politicall".t_alnvironment and the & ntroversy over tl
nominally mx\:&?rge" from bein?} e to acknow
control, the inhézent uncertaintie:i}p'diy chany
dynamics, and unpre%ictably emer'g'ent{i‘ﬁ urgen:
failing to think about tﬁ"e;\,éituation as a complex

complicated problem has-increased the chaos in
to instability and loss of life. This is not a politic:

complexity judgment.




needed to practise thinking. She wrote that “experience in thinking . . .
can be won, like all experience in doing something, only through

practice, through exercises.”!2

We consider every effort at social innovation an opportunity for those

involved to practise thinking.

Recent action on the world stage of politics offers a prime example. The
American invasion of Iraq was conceived as a complicated problem with
the goal of regime change. The U.S. military planned the invasion based
on a “shock and awe” strategy, which would use overwhelmingly superior
force and unprecedented speed to quash the Iraqi military. While there
were some relatively minor deviations from the original plan, on the
whole the invasion unfolded as an exercise in implementing a
complicated blueprint for victory. “Mission accomplished,” President
George W. Bush declared. It worked, as far as it went. But then came

the challenge of securing the peace.

Nation building is a complex challenge, more like rearing a child than
sending a rocket to the moon. However, the United States in Iraq treated
the tasks of securing the peace, instituting democracy and building a
new nation as a complicated rather than complex problem. Perhaps the
political environment and the controversy over the invasion kept those
nominally “in charge” from being able to acknowledge their lack of
control, the inherent uncertainties, rapidly changing and unstable system
dynamics, and unpredictably emergent insurgencies. But we'd argue that
failing to think about the situation as a complex rather than merely
complicated problem has increased the chaos in Iraq and contributed

to instability and loss of life. This is not a political judgment; this is a

complexity judgment.
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SCALING UP

We've just been in the company of people who are inventive and harg-
working, passionate about what they’re doing. And we witnessed how
their inventions and ideas traveled across the world, inspiring others to ba
creative and claim for themselves what they needed.

ou’ve done any of these things, you're just like the rest of us. People
ﬁ't support things that are forced on them. We don't act responsibly
behalf of plans and programs created without us. We resist being
| changed, not change itself.

'.-%rhis is the fatal flaw of scaling up. Its methods destroy the very energies
';ﬁecessary for taking things to scale—people’s creativity and curiosity, our
i "'désire to learn and contribute, and the satisfaction we experience when

Think about how you and your colleagues feel when you create somethi : - ; ;
Y y 9 y hing y we're engaged together in mutual discovery.

that excites you, when you've discovered a new process, idea, or mode|
that solves a recurring problem. If what you've discovered is a solution to
a problem that plagues many people, what do you do? Most of us want
to get it out to as many people as possible, as quickly as possible so that
everyone can benefit.

In Western culture, we're encouraged to scale up our good idea to have
the greatest influence. We're directed, even funded, to create manuals,
training programs, franchises, templates, transferable business models.
The primary focus is to create easily replicated models and then dissemi-
nate them. This process is based on the assumption that whatever worked
here will work there—we just need to get it down on paper and train peo-
ple in how to be us.

If only it were that simple.

Scaling up relies on another assumption, one that is fervently believed, but
rarely true in experience. The assumption is that people do what they’re
told. So instructions get issued, policies get pronounced. When we don’t
follow them, bosses just create more. When we still fail to obey, we're
labeled as resistant or lazy. Consider your own experience. How do you
feel when someone presents you with a finished plan or outline, when the
steps, the curriculum, the process are set down in great detail? Do you
gratefully accept it, excited to implement it to the letter of the law? Or
do you poke holes in it, noticing where it needs changing, where you dis-
agree? How many times do you just file it away, never to look at it again?
Have you ever been so opposed to a plan or program that you quietly
sabotaged it?

When have you been given someone else's plans
or practices and told to just implement them?
How did you respond?
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SCALING ACROSS

Unitierra, the Zapatistas, Daniel of the bicimaquinas—these stories illumij-
nate a radically different approach to taking things to scale. They each
began as small local efforts that moved trans-locally through networks of -
relationships. Each new place adapted, changed, grew the original ides "
into something else. As more people joined the experiments, Iarge-scale.'
change emerged.

This is how sustainable change happens in this networked, interconnected
world. A few people focus on their local challenges and issues. They experj-
ment, learn, find solutions that work in their local context. Word travels
fast in networks and people hear about their success. They may come to
visit or engage in spirited communications. There’s usually a lot of energy ih 4
these exchanges: Visitors are curious to learn what's been accomplished, -
and those who did the work are eager to tell their story. But these ex-
changes are not about learning how to replicate the process or mimic
step-by-step how something was accomplished. Even if people want to
know exactly what went on, this isn’t the information that’s most useful.
Any attempt to replicate someone else’s success will smack up against
local conditions, and these are differences that matter. |

People often say, “We don’t want to waste time reinventing the wheel
But we do need to reinvent the wheel. And it’s never a waste of time. What
we learn from others’ successful innovations is that wheels are possible.
What others invent can inspire us to become inventive, can show us what's
achievable. Then we have to take it from there.

People eagerly support those things we've had a hand in creating; we're
motivated to keep going by discovering for ourselves what works (and
what doesn’t). Engaged with others in problem solving, inventing, and'_.
learning, we discover that we're creative, caring, intelligent. When we have
the chance to meet with other wheel inventors, our energy, confidence,
and boldness grow and grow.

As we connect with others and discover solutions to our problems, our:
small local efforts can emerge into large-scale change. And then we have'
the satisfaction of no longer feeling strange or being labeled as foolish:
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‘dreamers, mavericks, and crackpots. Our pioneering methods become

accepted, normal even, just the way things get done around here,

L This is scaling across—we start locally, then connect with others. We learn

and experiment together, focused on figuring out what works. After years

of inventing, risking, failing and learning, our approaches and inventions

take root in many places and are accepted by large numbers of people.

5 This is how the Zapatista movement ignited people’s spirits around the
~ world. This is how you plant forty million trees in Africa.

Do you know of small efforts that grew large
not through replication, but by inspiring
each other to keep inventing and learning?

A
MO AS

&
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WHY CHANGE HAPPENS

The only reason change happens on this planet,
the only reason change ignites across networks,
the only reason Daniel’s invention finds new forms
as he carries it from Mexico to India,
the only reason Unitierra succeeds in creating joyful universities,
the only reason Zapatistas speak to the hearts of millions,
the only reason seven trees planted in Kenya blossom across Africa

into forests of forty million. . ..
The only reason these changes happen is because of people.

People who discover they're creative and caring.
People who know others are like them, creative and caring.
People who learn to trust themselves and everyone else.
People who know that dreams only manifest when shared.
People who pour time and love into creating
the places where ever more people,
no matter how oppressed or beaten down,
no matter how beaten down,
will step forward and
confidently, predictably, miraculously

discover their true human spirits.

Are you a Zapatista?
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About the Author

’M HERE TO TALK TO YOU ABOUT IDEAS, but I think a

purpose might be served in telling a little bit about
myself so I become a person like you rather than just
another talking head from the television set. I know that
sometimes when I hear a news report from TV I wonder,
Who are you? and, Why are you telling me these things?
So let me offer you some of the ground out of which
these ideas grew.

I’ve worked as a New York City schoolteacher for
the past thirty years, teaching for some of that time
elite children from Manhattan’s Upper West Side
between Lincoln Center, where the opera is, and
Columbia University, where the defense contracts are;
and teaching, in most recent years, children from
Harlem and Spanish Harlem whose lives are shaped by
the dangerous undercurrents of the industrial city in
decay. I’ve taught at six different schools in that time.
My present school is in the shadow of St. John the
Divine Cathedral, the largest Gothic structure in the
United States, and not a long walk from the famous
Museum of Natural History and the Metropolitan
Museum of Art. About three blocks from my school is
the spot where the “Central Park jogger” (as media
mythology refers to her) was raped and brutally beaten
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a few years ago — seven of the nine attackers went to
school in my district.

My own perspective on things, however, was
shaped a long way from New York City, in the river town
of Monongahela, Pennsylvania, forty miles southeast of
Pittsburgh. In those days, Monongahela was a place of
steel mills and coal mines, of paddle-wheel river steam-
ers churning the emerald green water chemical orange,
of respect for hard work and family life. Monongahela
was a place with muted class distinctions since everyone
was more or less poor, although very few, I suspect,
knew they were poor. It was a place where independ-
ence, toughness, and self-reliance were honored, a place
where pride in ethnic and local culture was very intense.
It was an altogether wonderful place to grow up, even to

~ grow up poor. People talked to each other, minding each

other’s business instead of the abstract business of “the
world.” Indeed, the larger world hardly extended
beyond Pittsburgh, a wonderful dark steel city worth a
trip to see once or twice a year. Nobody in my memory
felt confined by Monongahela or dwelled, within my
earshot, on the possibility they were missing something
important by not being elsewhere.

My grandfather was the town printer and had been
for a time the publisher of the town newspaper, The
Daily Republican — a name that attracted some atten-
tion because the town was a stronghold of the
Democratic Party. From my grandfather and his inde-
pendent German ways I learned a great deal that I might
have missed if I had grown up in a time, like today, when
old people are put away in a home or kept out of sight.

ABOUT THE AUTHOR

Living in Manhattan has been for me in many ways
like living on the moon. Even though I’ve been here for
thirty-five years, my heart and habit are still in
Monongahela. Nevertheless, the shock of Manhattan’s
very different society and values sharpened my sense of
difference and made me an anthropologist as well as a
schoolteacher. Over the past thirty years, I’ve used my
classes as a laboratory where I could learn a broader range
of what human possibility is — the whole catalogue of
hopes and fears — and also as a place where I could study
what releases and what inhibits human power.

During that time, I’ve come to believe that genius
is an exceedingly common human quality, probably
natural to most of us. I didn’t want to accept that
notion — far from it: my own training in two elite uni-
versities taught me that intelligence and talent
distributed themselves economically over a bell curve
and that human destiny, because of those mathemati-
cal, seemingly irrefutable scientific facts, was as
rigorously determined as John Calvin contended.

The trouble was that the unlikeliest kids kept
demonstrating to me at random moments so many of
the hallmarks of human excellence — insight, wisdom,
justice, resourcefulness, courage, originality — that I
became confused. They didn’t do this often enough to
make my teaching easy, but they did it often enough that
I began to wonder, reluctantly, whether it was possible
that being in school itself was what was dumbing them
down. Was it possible I had been hired not to enlarge
children’s power, but to diminish it? That seemed crazy

on the face of it, but slowly I began to realize that the

XXXV
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bells and the confinement, the Crazy sequences, the age-
segregation, the lack of privacy, the constant surveillance
3

and all the rest of the national curriculum of schooling

were designed exactly as if someone had set out to pre-
vent children from learnin g how to think and act, to coax
them into addiction and dependent behavior.

Bit by bit I began to devise guerrilla exercises to
allow as many of the kids I taught as possible the raw
material people have always used to educate themselves:
privacy, choice, freedom from surveillance, and as broad
a range of situations and human associations as my limit-
ed power and resources could manage. In simpler terms
I tried to maneuver them into positions where t‘hcy:
would have a chance to be their own teachers and to
make themselves the major text of their own education.

In theoretical, metaphorical terms, the idea I began
to explore was this one: that teaching is nothing like the
art of painting, where, by the addition of material to a
surface, an image is synthetically produced, but more
like the art of sculpture, where, by the subtraction of
material, an image already locked in the stone is enabled
to emerge. It is a crucial distinction.

In other words, I dropped the idea that I was an
expert whose job it was to fill the little heads with my
expertise, and began to explore how I could remove
those obstacles that prevented the inherent genius of
children from gathering itself. I no longer felt comfort-

able defining my work as bestowing wisdom on a
struggling classroom audience. Although T continue to
this day in those futile assays because of the nature of
institutional teaching, wherever possible I have broken
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with teaching tradition and sent kids down their separate
paths to their own private truths.

The sociology of government monopoly schools
has evolved in such a way that a premise like mine jeop-
ardizes the total institution if it spreads. Kept contained,
the occasional teacher who makes a discovery like mine
is at worst an annoyance to the chain of command
(which has evolved automatic defenses to isolate such
bacilli and then to neutralize or destroy them). But once
loose, the idea could imperil the central assumptions
which allow the institutional school to sustain itself, such
as the false assumption that it is difficult to learn to read,
or that kids resist learning, and many more. Indeed, the
very stability of our economy is threatened by any form
of education that might change the nature of the human
product schools now turn out: the economy school-
children currently expect to live under and serve would
not survive a generation of young people trained, for
example, to think critically. -

Success in my practice involves a large component
of automatic trust, categorical trust, not the kind condi-
tional on performance. People have to be allowed to
make their own mistakes and to try again, or they will
never master themselves, although they may well seem to
be competent when they have in fact only memorized or

imitated someone else’s performance. Success in my

practice also involves challenging many comfortable
assumptions about what is worth learning and out of
what material a good life is fashioned.

Over the years of wrestling with the obstacles that
stand between child and education I have come to
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believe that government monopoly schools are struc-
turally unreformable. They cannot function if their
central myths are exposed and abandoned. Over the
years I have come to see that whatever I thought I was
doing as a teacher, most of what I actually was doing was
teaching an invisible curriculum that reinforced the
myths of the school institution and those of an economy
based on caste. When I was trying to decide what to say
to you that might make my experience as a schoolteacher
useful, it occurred to me that I could best serve by
telling you what I do that is wrong, rather than what I
do that is right. What I do that is right is simple to
understand: I get out of kids’ way, I give them space and
time and respect. What I do that is wrong, however, is
strange, complex, and frightening. Let me begin to show
you what that is,

Chapter

|
- La‘-...

THE SEVEN-LESSON
SCHOOLTEACHER

This speech was given on the occasion of the nuthor being named
. “New York State Teacher of the Year® for 1991,

1

ALL ME MR. GATTO, PLEASE. Thirty years ago, having

nothing better to do with myself at the time, I
tried my hand at schoolteaching. The license I have
certifies that I am an instructor of English language
and English literature, but that isn’t what I do at all.
I don’t teach English; I teach school — and I win
awards doing it.

Teaching means different things in different places,
but seven lessons are universally taught from Harlem to
Hollywood Hills. They constitute a national curriculum
you pay for in more ways than you can imagine, so you
might as well know what it is. You are at liberty, of
course, to regard these lessons any way you like, but
believe me when I say I intend no irony in this presen-
tation. These are the things I teach; these are the things
you pay me to teach. Make of them what you will.
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1. CONFUSION

A lady named Kathy wrote this to me from Dubois,
Indiana, the other day:

What big ideas are important to little kids? Well, the
biggest idea T think they need is that what they are
learning isn’t idiosyncratic — that there is some sys-
tem to it all and it’s not just raining down on them as

they helplessly absorb. That’s the task, to understand,
to make coherent,

Kathy has it wrong. The Sirst lesson I teach is confu-
sion. Everything 1 teach is out of context. I teach the
un-relating of everything. I teach disconnections. I teach
too much: the orbiting of planets, the law of large num-
bers, slavery, adjectives, architectural drawing, dance,
gymnasium, choral singing, assemblies, surprise guests,
fire drills, computer languages, parents’ nights, staff-
development days, pull-out programs, guidance with
strangers my students may never see again, standardized
tests, age-segregation unlike anything seen in the outside
world ... What do any of these things have to do with
each other?

Even in the best schools a close examination of cur-
riculum and its sequences turns up a lack of coherence,
a host of internal contradictions. Fortunately the chil-
dren have no words to define the panic and anger they
feel at constant violations of natural ovder and sequence
fobbed off on them as quality in education. The logic of
the school-mind is that it is better to leave school with a
tool kit of superficial jargon derived from economics,
sociology, natural science, and so on than with one gen-
uine enthusiasm. But quality in education entails
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learning about something in depth. Confusion is thrust
upon kids by too many strange adults, each working
alone with only the thinnest relationship with each
other, pretending, for the most part, to an expertise they
do not possess.

Meaning, not disconnected facts, is what sane
human beings seek, and education is a set of codes for
processing raw data into meaning. Behind the patch-
work quilt of school sequences and the school obsession
with facts and theories, the age-old human search for
meaning lies well concealed. This is harder to see in ele-
mentary school where the hierarchy of school experience
seems to make better sense because the good-natured
simple relationship between “let’s do this” and “let’s do
that” is just assumed to mean something and the clien-
tele has not yet consciously discerned how little
substance is behind the play and pretense.

Think of the great natural sequences — like learn-
ing to walk and learning to talk; the progression of light
from sunrise to sunset; the ancient procedures of a
farmer, a smithy, or a shoemaker; or the preparation of a
Thanksgiving feast. All of the parts are in perfect har-
mony with each other, each action justifying itself and
illuminating the past and the future. School sequences
aren’t like that, not inside a single class and not among
the total menu of daily classes. School sequences are
crazy. There is no particular reason for any of them,
nothing that bears close scrutiny. Few teachers would
dare to teach the tools whereby dogmas of a school or a
teacher could be criticized, since everything must be
accepted. School subjects are learned, if they can be

3
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learned, like children learn the catechism or memorize
the Thirty-nine Articles of Anglicanism.

I teach the un-relating of everything, an infinite
fragmentation the opposite of cohesion; what I do is
more related to television programming than to making
a scheme of order. In a world where home is only a ghost
because both parents work, or because of too many
moves or too many job changes or too much a'mbir_ion,
or because something else has left everybody too con-
fused to maintain a family relation, I teach students how
to accept confusion as their destiny. That’s the first les-
son I teach.

2. CLASS POSITION

The second lesson I teach is class position. 1 teach that stu-
dents must stay in the class where they belong. I don’t
know who decides my kids belong there but that’s not
my business. The children are numbered so that if any
get away they can be returned to the right class. Over the
years the variety of ways children are numbered by
schools has increased dramatically, until it is hard to see
the human beings plainly under the weight of numbers
they carry. Numbering children is a big and very prof-
itable undertaking, though what the strategy is designed
to accomplish is elusive. I don’t even know why parents
would, without a fight, allow it to be done to their kids.

In any case, that’s not my business. My job is to
make them like being locked together with children who
bear numbers like their own. Or at least to endure it like
good sports. If I do my job well, the kids can’t even
imagine themselves somewhere else because I’ve shown

Y
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them how to envy and fear the better classes and how to
have contempt for the dumb classes. Under this efficient
discipline the class mostly polices itself into good march-
ing order. That’s the real lesson of any rigged
competition like school. You come to know your place.

In spite of the overall class blueprint that assumes
that ninety-nine percent of the kids are in their class to
stay, I nevertheless make a public effort to exhort chil-
dren to higher levels of test success, hinting at eventual
transfer from the lower class as a reward. I frequently
insinuate the day will come when an employer will hire
them on the basis of test scores and grades, even though
my own experience is that employers are rightly indiffer-
ent to such things. I never lie outright, but I’ve come to
see that truth and schoolteaching are, at bottom,
incompatible, just as Socrates said thousands of years
ago. The lesson of numbered classes is that everyone has
a proper place in the pyramid and that there is no way
out of your class except by number magic. Failing that,
you must stay where you are put.

3. INDIFFERENCE

The third lesson I teach is indifference. I teach children
not to care too much about anything, even though they
want to make it appear that they do. How I do this is
very subtle. I do it by demanding that they become
totally involved in my lessons, jumping up and down in
their seats with anticipation, competing vigorously with
each other for my favor. It’s heartwarming when they
do that; it impresses everyone, even me. When I’'m at
my best I plan lessons very carefully in order to produce



4. EMOTIONATL DEPENDENCY

?7;; jbz;rrb lesson I teach is emotional dépmdemy By stars
and red checks, smiles and frown i .

. » S S, prizes, honors, and
chsg_races, I teach kids to surrender their will to the re-
d(_fstmated chain of command. Rights may be grantcdp or
;mthhcld E.)Y Elln)f authority without appeal, because rights

O Dot exist inside a schog] — not even the right of free

behavior th.at threatens my control. Individuality is con-
stantly trying to assert itself among children and
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teenagers, so my judgments come thick and fast.
Individuality is a contradiction of class theory, a curse to
all systems of classification.

Here are some common ways in which individuali-
ty shows up: children sneak away for a private moment
in the toilet on the pretext of moving their bowels, or
they steal a private instant in the hallway on the grounds
they need water. I know they don’t, but I allow them to
“deceive” me because this conditions them to depend
on my favors. Sometimes free will appears right in front
of me in pockets of children angry, depressed, or happy
about things outside my ken; rights in such matters can-
not be recognized by schoolteachers, only privileges that
can be withdrawn, hostages to good behavior.

5. INTELLECTUAL DEPENDENCY

The fifth lesson I teach is intellectual dependency. Good
students wait for a teacher to tell them what to do. This
is the most important lesson of them all: we must wait
for other people, better trained than ourselves, to make
the meanings of our lives. The expert makes all the
important choices; only I, the teacher, can determine
what my kids must study, or rather, only the people who
pay me can make those decisions, which I then enforce.
If ’m told that evolution is a fact instead of a theory, I
transmit that as ordered, punishing deviants who resist
what I have been told to tell them to think. This power
to control what children will think lets me separate suc-
cessful students from failures very easily.

Successful children do the thinking I assign them
with a minimum of resistance and a decent show of
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enthusiasm. Of the millions of things of value to study, I
f;iccidc what few we have time for. Actually, though ﬂ;is
is r.iccided by my faceless employers. The choicc; are
theirs — why should I argue? Curiosity has no important
place in my work, only conformity.

Bad kids fight this, of course, even though they lack
the concepts to know what they are fighting, struggling
to make decisions for themselves about what they will
learn and when they will learn it. How can we allow that
and survive as schoolteachers Fortunately there are test-
ed procedures to break the will of those who resist; it is
more difficult, naturally, if the kids have rcspcctablc’par—
cnts. who come to their aid, but that happens less and
less in spite of the bad reputation of schools. No middle-
c!ass parents I have ever met actually believe that thesr
k:d’s. school is one of the bad ones. Not one single par-
€Nt In many years of teaching. That’s amazing, and
probably the best testimony to what happens to fa;nilics
when mother and father have been well-schooled them-
selves, learning the seven lessons.

Good people wait for an expert to tell them what to
do. It is hardly an €Xaggeration to say that our entire
cconomy depends upon this lesson being learned. Think
of what might fall apart if children weren’t trained to be
dependent: the social services could hardly survive —
tlhey would vanish, I think, into the recent hiétorical
limbo out of which they arose. Counselors and therapists
would look on in horror as the supply of psychic invalids
.vanjshcd. Commercial entertainment of all sorts, includ-
ing television, would wither as people learned ag’ajn how
to make their own fun. Restaurants, the prepared food
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industry, and a whole host of other assorted food servic-

"es would be drastically down-sized if people returned to

making their own meals rather than depending on
strangers to plant, pick, chop, and cook for them. Much
of modern law, medicine, and engineering would go too,
as well as the clothing business and schoolteaching,
unless a guaranteed supply of helpless people continued

to pour out of our schools each year.
Don’t be too quick to vote for radical school reform

if you want to continue getting a paycheck. We’ve built a
way of life that depends on people doing what they are
told because they don’t know how to tell themselves what
to do. It’s one of the biggest lessons I teach.

6. PROVISIONAL SELE-ESTEEM

The sixth lesson I teach is provisional self-esteem. If you've
ever tried to wrestle into line kids whose parents have
convinced them to believe they’ll be loved in spite of
anything, you know how impossible it is to make self-
confident spirits conform. Our world wouldn’t survive a
flood of confident people very long, so I teach that a
kid’s self-respect should depend on expert opinion. My
kids are constantly evaluated and judged.

A monthly report, impressive in its provision, is sent
into a student’s home to elicit approval or mark exactly,
down to a single percentage point, how dissatisfied with
the child a parent should be. The ecology of “good”
schooling depends on perpetuating dissatisfaction, just as
the commercial economy depends on the same fertilizer.
Although some people might be surprised how little time
or reflection goes into making up these mathematical
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records, the cumulative weight of these objective-seem-
ing documents establishes a profile that compels children
to arrive at certain decisions about themselves and their
futures based on the casual judgment of strangers. Self-
evaluation, the staple of every major philosophical system
that ever appeared on the planet, is never considered a
factor. The lesson of report cards, grades, and tests is that
children should not trust themselves or their parents but
should instead rely on the evaluation of certified officials.
People need to be told what they are worth.

7. ONE CAN’T HIDE

The seventh lesson I teach is that one can’t hide. I teach stu-
dents that they are always watched, that each is under
constant surveillance by me and my colleagues. There
are no private spaces for children; there is no private
time. Class change lasts exactly three hundred seconds to
keep promiscuous fraternization at low levels. Students
are encouraged to tattle on each other or even to tattle
on their own parents. Of course, I encourage parents to
file reports about their own child’s waywardness too. A
family trained to snitch on itself isn’t likely to conceal
any dangerous secrets.

I assign a type of extended schooling called
“homework,” so that the effect of surveillance, if not the
surveillance itself, travels into private households, where
students might otherwise use free time to learn some-
thing unauthorized from a father or mother, by
exploration or by apprenticing to some wise person in
the neighborhood. Disloyalty to the idea of schooling is
a devil always ready to find work for idle hands.
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The meaning of constant surveillance and denial of
privacy is that no one can be trusted, that privacy is not
legitimate. Surveillance is an ancient impcrativc,.cs[.muscd
by certain influential thinkers, a central prescription set
down in The Republic, The City of God, The Institutes of the
Christian Religion, New Atlantis, Leviathan, and a host
of other places. All the childless men who wrote these
books discovered the same thing: children must be close-
ly watched if you want to keep a society under tight
central control. Children will follow a private drummer if
you can’t get them into a uniformed marching band.

II

It is the great triumph of compulsory government
monopoly mass schooling that among even the best of
my fellow teachers, and among even the best of my stu-
dents’ parents, only a small number can imagine a
different way to do things. “The kids have to know how
to read and write, don’t they?” “They have to know how
to add and subtract, don’t they?” “They have to learn to
follow orders if they ever expect to keep a job.”

Only a few lifetimes ago things were very different
in the United States. Originality and variety were com-
mon currency; our freedom from regimentation made us
the miracle of the world; social-class boundaries were
relatively easy to cross; our citizenry was marvelously
confident, inventive, and able to do much for themselves
independently, and to think for themselves. We were
something special, we Americans, all by ourselves, with-
out government sticking its nose into and measuring
every aspect of our lives, without institutions and social

11
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agencies telling us how to think and feel, We were some-
thing special, as individuals, as Americans.

But we’ve had a society essentially under central
control in the United States since just after the Civil War,
and such a society requires compulsory schooling —
government monopoly schooling — to maintain itself,
Before this development schooling wasn’t very impor-
tant anywhere. We had it, but not too much of it, and
only as much as an individual wanzed. People learned to
read, write, and do arithmetic just fine anyway; there are
some studies that suggest literacy at the time of the
American Revolution, at least for non-slaves on the
Eastern seaboard, was close to total. Thomas Paine’s
Common Sense sold 600,000 copies to a population of
3,000,000, of whom twenty percent were slaves and fifty
percent indentured servants.

Were the Colonists geniuses? No, the truth is that
reading, writing, and arithmetic only take about one
hundred hours to transmit as long as the audience is
cager and willing to learn. The trick is to wait. until
someone asks and then move fast while the mood is on.
Millions of people teach themselyes these things — it
really isn’t very hard. Pick up a fifth-grade math or rhet-
oric textbook from 1850 and you’ll see that the texts
were pitched then on what would today be considered
college level. The continuing cry for “basic skills” prac-
tice is a smoke screen behind which schools preempt the
time of children for twelve years and teach them the
seven lessons I’ve just described to you.

The society that has come increasingly under cen-
tral control since just before the Civil War shows itself in
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the lives we lead, the clothes we wear, the food we eat,
and the green highway signs we drive by from coast to
coast, all of which are the products of this control. So
too, I think, are the epidemics of drugs, suicide, divorce,
violence, and cruelty, as well as the hardening of class
into caste in the United States, products of the dehu-
manization of our lives, of the lessening of individual,
family, and community importance — a diminishment
that proceeds from central control. Inevitably, large
corhpulsory institutions want more and more, until
there isn’t any more to give. School takes our children
away from any possibility of an active role in communi-
ty life — in fact, it destroys communities by relegating
the training of children to the hands of certified experts
— and by doing so it ensures our children cannot grow
up fully human. Aristotle taught that without a fully
active role in community life one could not hope to
become a healthy human being. Surely he was right.
Look around you the next time you are near a school or

‘an old people’s reservation if you wish a demonstration.

School, as it was built, is an essential support system
for a model of social engineering that condemns most
people to be subordinate stones in a pyramid that nar-
rows as it ascends to a terminal of control. School is an
artifice that makes such a pyramidical social order seem

inevitable, even though such a premise is a fundamental -

betrayal of the American Revolution. From Colonial
days through the period of the Republic we had no
schools to speak of — read Benjamin Franklin’s
Autobrography for an example of a man who had no time
to waste in school — and yet the promise of democracy

13
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was beginning to be realized. We turned our backs on
this promise by bringing to life the ancient pharaonic
dream of Egypt: compulsory subordination for al]. That
was the secret Plato reluctantly transmitted in The
Republic when Glaucon and Adeimantus extort from
Socrates the plan for total state control of human life, a
plan necessary to maintain a society where some people
take more than their share. “I will show you,” says
Socrates, “how to bring about such a feverish city, but
you will not like what I am going to say.” And so the
blueprint of the seven-lesson school was first sketched.
The current debate about whether we should have
a national curriculum is phony. We already have a nation-
al curriculum locked up in the seven lessons I have just
outlined. Such a curriculum produces physical, moral,
and intellectual paralysis, and no curriculum of content
will be sufficient to reverse its hideous effects. What is
currently under discussion in our national hysteria about
failing academic performance misses the point. Schools
teach exactly what they are intended to teach and they

do it well: how to be a good Egyptian and remain in
your place in the pyramid.

II1

None of this is inevitable. None of it is impossible to
overthrow. We do have choices in how we bring up
young people: there is no one right way. If we broke
through the power of the pyramidical illusion we would
see that. There is no life-and-death international com-
petition threatening our national existence, difficult as
that idea is even to think about, let alone believe, in the
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face of a continual media barrage of myth to t_hc. e
trary. In every important material respect Fmr nauqn 1s
self-sufficient, including in energy. I realize that 1c.ic.a
runs counter to the most fashionable thinking o.fpolm—
cal economists, but the “profound transforrflanor?” of
our economy these people talk about is neither
inevitable nor irreversible. ' |
Global economics does not speak to the pul?hc
need for meaningful work, affordable housing, fulfilling
education, adequate medical care, a clean environment,
honest and accountable government, social anc% cultur-
al renewal, or simple justice. All global ambitions are
based on a definition of productivity and the good life
so alienated from common human reality that I am con-
vinced it is wrong and that most people would agrcc
with me if they could perceive an alternative. We 1.mght
be able to see that if we regained a hold on a phllloso-
phy that locates meaning where meaning is genuinely
to be found — in families, in friends, in the passage ?f
seasons, in nature, in simple ceremonies a.nd rituals, in
curiosity, generosity, compassion, and service to others,
in a decent independence and privacy, in all thf: .frcc and
inexpensive things out of which rca_l families, real
friends, and real communities are built — then we
would be so self-sufficient we would not even need the

X ;] * . 113 » re so
material “sufficiency” which our global “experts” a _

insistent we be concerned about.

How did these awful places, these “schools,” coms
about? Well, casual schooling has always been wit.h us in
a variety of forms, a mildly useful adjunct to growing up.
But “modern schooling” as we now know it is a by-
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product of the two “Red Scares” of 1848 and 1919,
when powerful interests feared a revolution among our
own industrial poor. Partly, too, total schooling came
about because old-line “American” families were
appalled by the native cultures of Celtic, Slavic, and
Latin immigrants of the 1840s and felt repugnance
toward the Catholic religion they brought with them.
Certainly a third contributing factor in creating a jail for
children called “school” must have been the consterna-
tion with which these same “Americans” regarded the
movement of African-Americans through the society in
the wake of the Civil War.

Look again at the seven lessons of school teaching:
confusion, class position, indifference, emotional and
intellectual dependency, conditional self-esteem, and
surveillance. All of these lessons are prime training for
permanent underclasses, people deprived forever of find-
ing the center of their own special genius. And over time
this training has shaken loose from its original purpose:
to regulate the poor. For since the 1920s the growth of
the school bureaucracy as well as the less visible growth
of a horde of industries that profit from schooling exact-
ly as it is, has enlarged this institution’s original grasp to

.the point that it now seizes the sons and daughters of the

middle classes as well.

Is it any wonder Socrates was outraged at the accu-
sation he took money to teach? Even then, philosophers
saw clearly the inevitable direction the professionaliza-
tion of teaching would take, that of preempting the
teaching function, which, in a healthy community,
belongs to everyone.

THE SEVEN-LESSON SCHOOLTEACHER

With lessons like the ones I teach day after day it
should be little wonder we have a real national crisis, the
nature of which is very different from that proclaimed by
the national media. Young people are indifferent to the
adult world and to the future, indifferent to almost
everything except the diversion of toys and violence.
Rich or poor, school children who face the twenty-first
century cannot concentrate on anything for very long;
they have a poor sense of time past and time to come.
They are mistrustful of intimacy like the children of
divorce they really are (for we have divorced them from
significant parental attention); they hate solitude, are
cruel, materialistic, dependent, passive, violent, timid in
the face of the unexpected, addicted to distraction.

All the peripheral tendencies of childhood are
nourished and magnified to a grotesque extent by
schooling, which, through its hidden curriculum, pre-
vents effective personality development. Indeed, without
exploiting the fearfulness, selfishness, and inexperience
of children, our schools could not survive at all, nor
could I as a certified schoolteacher. No common school
that actually dared to teach the use of critical thinking
tools — like the dialectic, the heuristic, or other devices
that free minds should employ — would last very long
before being torn to pieces. In our secular society, school

has become the replacement for church, and like church

it requires that its teachings must be taken on faith.

It is time that we squarely face the fact that institu-
tional schoolteaching is destructive to children. Nobody
survives the seven-lesson curriculum completely
unscathed, not even the instructors. The method is deeply
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After an adult lifetime spent teaching school, I
believe the method of mass schooling is its only real con-
tent. Don’t be fooled into thinking that good
curriculum or good equipment or good teachers are the
critical determinants of your son’s or daughter’s educa-
tion. All the pathologies we’ve considered come about in
Jarge measure because the lessons of school prevent chil-
dren from keeping important appointments with
themselves and with their families to learn lessons in self-
motivation, perseverance, self-reliance, courage, dignity,
and love — and lessons in service to others, too, which
are among the key lessons of home and community life.
Thirty years ago these lessons could still be learned
in the time left after school. But television has eaten up
most of that time, and a combination of television and
the stresses peculiar to two-income or single-parent fam-
ilies has swallowed up most of what used to be family
time as well. Our kids have no time left to grow up fully
human and only thin-soil wastelands to do it in.

A future is rushing down upon our culture that will
insist that all of us learn the wisdom of nonmaterial expe-
rience; a future that will demand as the price of survival
that we follow a path of natural life that is economical in
material cost. These lessons cannot be learned in schools
as they are. School is a twelve-year jail sentence where
bad habits are the only curriculum truly learned. I teach
school and win awards doing it. I should know.
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DUMBING Us DOWN: The Hidden Curriculum of Compulsory Schooling
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Discovering meanin oumeﬁ"hﬂ@vcring
satisfying purpose for yourselfis a big part of what edu-

cation is. How ‘this can be done by locking children away
from the world i beyond me.
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An important difference between communities and insti-
tutions is that communities have natural limits; they stop
growing or they die. There’s a good reason for this: in the
best communities everyone is a special person who soon-
er or later impinges on cveryone else’s consciousness, The
effects of this constant attention make all, rich or poor,
feel important, because the only way importance is per-
ceived is by having other folks pay attention to you. You
can buy attention, of course, but it’s not the same thing,
Pseudo community life, where you live around others
without noticing them and where you are constantly
being menaced in some way by strangers you find offen-
siv;, is exactly the opposite. In pseudo community life
you are anonymous for the most part, and you want to be
because of various dangers other people may present if
they notic?e your existence. Almost the only way you can
get attention in a pseudo community is to buy it, because
the prevailing atmosphere is one of indifference. A pseu-
do community is just a different kind of network: its
friendships and loyalties are transient; its problems are
universally considered to be someone else’s problems
(someone else who should be paid to solve them); its
young and old are largely re garded as annoyances; and the

WE NEED LEss ScHOOL, NOT MORE

most commonly shared dream is to get out to a better
place, to “trade up” endlessly.

Unlike true communities, pseudo communities and
other comprehensive networks like schools expand
indefinitely, just as long as they can get away with it.
“More” may not be “better,” but “more” is always more
profitable for the people who make a living out of net-
working. That is what is happening today behind the cry
to expand schooling even further: a great many people
are going to make a great deal of money if growth c
be continued.

Unlike the intricate, sometimes unfathomable satis-
factions of community and family life, the successes of
networks are always measured in mathematical displays
of one-upmanship: How many A’s> How much weight
lost? How many inquiries generated? Competition is the
network’s lifeblood, and the precision suggested by the
numerical ranking of performance is its preferred style.

The quality-competition of businesses (when it
actually happens) is generally a good thing for customers;
it keeps businesses on their toes, doing their best. The
competition inside an institution like a school isn’t the
same thing at all. What is competed for in a school is the
favor of a teacher, and that can be won or lost by too

many subjective parameters to count; it is always a little
arbitrary and sometimes a lot more pernicious than that.
It gives rise to envy, dissatisfaction, and a belief in magic.
Teachers, too, must compete for the arbitrarily dispensed
favor of administrators, which carries the promise of
good or bad classes, good or bad rooms, access to or
denial of tools, and other hostages to obedience, defer-
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ence, and subordination. The culture of schools only
coheres in response to a web of material rewards and
punishments: A’s, F’s, bathroom passes, gold stars,
“good” classes, access to a photocopy machine.
Everything we know about why people drive themselves
to know things and do their best is contradicted inside
these places.

Truth itself is another important dividing line
between communities and networks. If you don’t keep
your word in a community, everyone finds out, and you
have a major problem thereafter. But lying for personal
advantage is the operational standard in all large institu-
tions; it is considered part of the game in schools.
Parents, for the most part, are lied to or told half-truths,
as they are usually considered adversaries, At least that’s
been true in every school I ever worked in. Only the
most foolish employees don’t have recourse to lying; the
penalties for being caught hardly exist — and the
rewards for success can be considerable. Whistle-blowing
against institutional malpractice is always a good way to
get canned or relentlessly persecuted. Whistle-blowers
fever get promoted in any institution because, having
served a public interest once, they may well do jt again.

The Cathedral of Rheims is the best evidence I
know of what a community can do and what we stand to
lose when we don’t know the difference between these
human miracles and the social machinery we call “net-
works.” Rheims was built without power tools by people
working day and night for a hundred years. Everybody
worked willingly; nobody was slave labor. No school
taught cathedral building as a subject.

WE NEED LEss ScHOOL, NOT MORE

What possessed people to work together for a hun-
dred years? Whatever it was looks like something worth
educating ourselves about. We know the workers were
profoundly united as families and as friends, and as
friends they knew what they really wanted in the way of
a church. Popes and archbishops had nothing to do with
it. Gothic architecture itself was invented out of sheer
aspiration — the Gothic cathedral stands like a light-
house illuminating what is possible in the way of
uncoerced human union. It provides a benchmark
against which our own lives can be measured.
| At Rheims, the serfs and farmers and peasants filled
gigantic spaces with the most incredible stained-glass
windows in the world, but they never bothered to sign
even one of them. No one knows who designed or made
them, because our modern form of institutional boasting
did not yet exist as a corruption of communitarian feel-
ing. After all these centuries they still announce what
being human really means.

VI

Communities are collections of families and friends who
find major meaning in extending the family association
to a band of honorary brothers and sisters. They are
complex relationships of commonality and obhgaﬁon
that generalize to others beyond the perimeter of the
homestead.

When the integration of life that comes from being
part of a family in a community is unattainable, the only
alternative, apart from accepting a life in isolation, is to

search for an artificial integration into one of the many
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CONNECT, INSPIRE & COLLABORATE

ACTIVITIES
FACILITATION MANUAL
FOR YOUNG CHANGEMAKERS



DEAR FRIEND—

When YES! was founded in the spring of 1990, we didn’t know that it would reach hundreds of thousands of people with a call to action
for a better world, or play a part in mobilizing our generation for positive change. What was known was that our people and our planet were in a
crisis, that many youth were losing hope, and that we had to do what we could to turn things around.

YES! was born out of a prayer. A prayer to be of service in a world enshrouded in pain. A prayer to help young people see their power
and believe in themselves. A prayer that somehow, in some way, YES! might be part of the great work that is so needed in these troubled
times.

In our first 20 years, YES! spoke in person to more than 650,000 students in schools nationwide. We facilitated hundreds of day-long
youth empowerment workshops. And we organized and facilitated 100+ week-long gatherings in seven countries, reaching young people from
65+ nations. The response to our work was outstanding, and nowhere did we see our impact so profoundly illustrated as in our camps and
Jams. Hundreds of letters poured in, telling us that the programs we offered were making a difference in young people’s lives.

The single most important thing YES! events offer is perhaps also the simplest. Respect. A safe environment for young people to talk
about what really matters to them, and to know that they will be listened to and accepted. So many of us feel isolated, like we are the only ones
who care about our world. At YES! events, we discover that we are, in fact, part of a powerful and growing global community of people who
care, and who are dedicated to positive change.

We see how real change starts within each of us: by experiencing the powerful connections between personal and planetary health,
between healing around our experiences with ‘isms’ (like racism, classism and sexism) and building a world of social justice, between how we
relate one-on-one, and from our diverse cultural and national identities. Because it's all connected. And every step we take in our own lives
affects the lives of everyone else

Our work is constantly evolving. For many years, YES!'s core focus was on empowering young people to work for a healthier
environment. More recently, however, we have embraced a broader definition of the environment, as we recognize the connections between
social justice, peace, human dignity and environmental sanity. This manual is, in a certain sense, representative of our whole evolution,
including exercises from our 20 years of work. Some of these haven’t been used at YES! events for years, but they may be of use to your
event, and thus they are included. Many will work in certain contexts or age groups, but not in others. Know your community, and use your
own best judgment.

Every time we use them, we see how the exercises in this manual can be a portal towards changing lives. It is not just the activity, but
also the energy with which it is facilitated and the openness that is held throughout the process. Listening deeply, creating space, going with the
flow, letting go of expectations, and just being real, can enable each activity to go a lot further than what is here on paper.

We offer these exercises to you with hope that you will use them as they have been intended. With respect. With care. With reverence
for all life. Honor the people you work with and the service to which this work, if it is to be truly effective, must be dedicated. Some of the
exercises contained in this manual are not intended for any but a truly experienced facilitator. Some are much easier and safer to lead. All
have the capacity to bring more connection, community, compassion, power, consciousness, and joy to our world.

Yours for healthy people and a healthy planet,

Ocean Robbins, Founder & Co-Director Shilpa Jain, YES! Facilitator & Partner
PS — This manual was produced by YES!'s trained facilitators for their use. We hope it will be of value to others as well, but take no
responsibility for the results of using these exercises without prior coaching from YES! This manual is in constant revision, and we welcome
your feedback and ideas. If you are interested in hiring trained YES! facilitators, please contact us.
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YES!'s work has evolved over many years. Our gratitude is due, first and foremost, to our event participants. They have never ceased to inspire
us, challenge us, or fill us with hope for the future. YES! events would be meaningless without the thousands of extraordinary people who have
graced our lives and used our work as a springboard from which to deepen their roots and spread their wings. This manual is dedicated to
YES! Camp and Jam alumni, who span every inhabited continent and whose spirit is an essential part of every word in this book.
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manual, and that have collaborated with us over the years. The activities herein come from a broad range of sources, including our original
work, as well as countless organizations and people working with groups nationwide. It would be impossible for us to attribute accurately the
source of many of the wonderful activities we are blessed to be able to use, compile, and share. But some we know. We want to thank 21st
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SETTING CONTEXT

EVERY HOME NEEDS A STRONG FOUNDATION IF IT'S
GOING TO LAST. SO DOES EVERY GATHERING. HERE
ARE SOME KEY PIECES TO BEGINNING AN EVENT, SO
THAT YOU CAN WELCOME EVERYONE WITH CLARITY,
CONSCIOUSNESS, CONNECTION, AND GOOD FEELING.
MAKE A SOLID START.

-d



L 1. WHAT Is A JAM?

by Shilpa Jain and Tad Hargrave

To understand a jam, maybe it's important first to know what it's not. A Jam is not a week of intellectual rhetoric and debate. It is not

a meeting, conference or seminar, or a time to be spoken at through panels and plenary sessions. It's not really about information
(though that may be present) or about being primarily in the mind/head space (though, that can be there too). It's definitely not a

\ franchise to be spread around the world (no McJams!), and not THE heart of the global youth movement (we hope that there are

i many hearts, heads and hands). Nor is it about abstract, internet-based networking. For the folks organizing and facilitating Jams, it's
: also not about making money, advancing careers, or traveling around the world as ‘youth ambassadors'.

A Jam is a chance for young change-makers to share their experiences, ideas, questions, hopes and struggles; to learn and unlearn
from each other; and to build relationships that matter to them. It looks different in different contexts, but there are few common
aspects.

First, a Jam seeks out and tries to manifest vibrant diversity, both in terms of participants and facilitators, and in terms of processes
and issues explored. Moreover, in the course of a week, a Jam attempts to build bridges across diversity. It offers glimpses into a
by T world which can include everyone, wherever they are at in their journeys. The emphasis is on what and who is present, rather than
§ ’ |\ ona pre-setagenda. Process comes first, only then can there be real outcomes. All efforts are geared towards dialogue, friendship
_ \ and understanding, rather than towards being right or winning arguments. The personal and interpersonal elements are given ample
| |/ space and time. All of this means that processes are often 'slowed up, that people are invited to speak from their hearts, and that
'/ they are invited to listen for understanding (not necessarily agreement or disagreement) and to be present to the space and energy of
/ the community.

Those who participate in a Jam usually come hoping to find their next growing edge. With Leveraging Privilege for Social Change,
they are often pushing the envelopes around power and privilege and their relationships to these issues. With World Jams, they are
trying to connect the dots of various movements and issues, hoping to attain greater clarity and engagement in their work, while living
more full and balanced lives.

be real, to take off masks, to speak one’s truth, and to be fully oneself. Simultaneously, a Jam is a highly appreciative space, where
compliments and love are given freely and received with dignity and gratitude, and where the intention is towards healing, learning

|
/ i To put it simply, a Jam embodies two core principles: uncompromised truth and unconditional love. A Jam is, above all, a place to
}I and growing honest, healthy relationships.



Some key ingredients of a Jam: /5 e

Safe, supportive and beautiful physical environment. " :
Solid logistics (for food, accommodation, transportation, etc.). i - | -\
Carefully selected participants, on the grounds of their commitment to internal, interpersonal and systemic | / :
change, and whatever other criteria the organizers/facilitators have set.

Capable facilitators (more on this in the document, “Qualities of Jam Facilitators”).

A trusting relationship and good teamwork/ team balance among the facilitators.

Relevant and provocative content and processes. 9 |
A few carefully selected guest presenters/elders based on the criteria the organizers and facilitators have set. |

et b

Noo &

It is also very important to notice that Jams are highly specific kinds of events. We do not suggest that they are the only or best
kind of work to happen in the world of social change. A Jam is simply a process, with its own particular idiosyncrasies that have
been developed and chosen. It is important to name these specifics. |

For example, we have decided that 30 people (inclusive of organizers, facilitators and participants) is the ideal number to have at
a Jam. We focus particularly on people who: ] '

. are engaged in their own work in their own community;
. are accountable to a place and rooted in something real and concrete
(not abstract ideas or theories or networks);
. are willing and eager to have their perspectives, worldviews and practices challenged; / |
. are aligned with the above-mentioned Jam principles and values. ! i

There are also certain conventions which further limit who comes to a Jam. For example, in YES-organized Jams, participants
need to know English (for LPSC-USA and for the World Jam) or money needs to be available for good translation services.
Most participants have access to computers/technology, in order to find out about the Jam. Participants need to have passport/
visa capacities and a somewhat secure financial capacity to travel outside of the country. And usually, participants will have
had to somehow come into contact with current or former Jam facilitators or participants and receive recommendations for
participation. All of this is to say, that, as it stands, Jams have been and are highly selective. |

We recognize that Jams can feel exclusionary or elitist, and this is an area of concern and ongoing inquiry. It is our intention
to recognize that Jam participants are not inherently better or worse, more accomplished or less, than anyone else. They are
just a particular mix of people that helps this particular program to work. Everyone, of every age, region, ethnicity, area of
focus, background, relationship to privilege, and depth of activism experience, has unique gifts to give to this world. Everyone
deserves a loving, safe and supportive environment to help them grow and thrive. Jams focus on a small and intentional |
cross-section of people, in the hopes that this work can be of service to the creation of more transformational gatherings and
supportive communities for all people everywhere. {



2. QUALITIES OF JAM FACILITATORS

by Shilpa Jain and Tad Hargrave

How to decide who will make a good facilitator for a Jam? It’s a challenging and exciting task for several reasons. First, because we recognize that
each person has their own unique flavor and brings their own special energy. Some are more apt at cooperative games, others with the arts, still
others with systemic analysis, etc. Second, because we know that each person also comes with their own particular set of questions, their own
particular history and background, their own particular struggles and strengths. Yet, even with this diversity, we have seen that some common
qualities are shared among skilled Jam facilitators. By reflecting on the facilitators that have helped to nurture World Jams, Leveraging Privilege for
Social Change Jams, and a variety of other Jams along the way, we suggest that what makes a person a Jam facilitator is that she or he:

Has an open heart, mind and spirit and is able to listen without judgment. And, therefore is able to build trust and hold space for the
diversity of people gathered.

Has everyone's back. Doesn't take sides or divide/sort/rank people in the group. Committed to being present for all participants
(even in difficult circumstances). Makes sure that people’s voices get heard and that their needs get met.

Is able to communicate boundaries, concerns, limits, without shaming people. Is able to lift up unhealthy group dynamics or
interpersonal interactions in a way that sheds light on them. Is not afraid of conflict and helps to support the group to focus on
healing and connecting.

Is able to read group dynamics. Can feel where the group is at and what might be emerging, and can therefore sense what is a
good next step.

Can support and lead without controlling the outcomes of the space. Has a good sense of different dialogue processes and tools
and can work in a team to come up with new processes and activities as needed on the spot.

Is in touch with their own emotional/spiritual/intellectual process and can choose how and when to share that process. Can stay
centered, grounded and facilitate even in the midst of strong emotions.

Has a belief in the necessity of authenticity, and is committed to creating an environment that combines unconditional love and un-
compromised truth.

. Is willing to put themselves out there and consistently speaks from their own experience. Can take risks in front of the group.
Is genuinely seeking to make the Jam a space of personal growth. Asks tough questions of themselves and therefore nurtures the

space for others to ask tough questions too. Makes their own learning process transparent and part of the conversation, and in a way, serves
as one of the group's reference point. Is a source of energy, integration and motivation to the group to participate, learn and share.



Can move through a variety of roles fairly fluidly: between facilitator, participant, peer, friend, co-learner (sometimes also parent,
partner, etc.).

Has a clear understanding of how power works in groups, movements and institutions.
/ Is a person of tremendous integrity. Is invested in growing themselves. Feels responsible to and invested in a community of peers.

Has attended a Jam (or similar events) before. Understands the space she/he is trying to create, and is attuned to the dynamic bal

%,

». ance of internal, interpersonal, and systemic issues.

All of the above is foremost in figuring out who could be a facilitator for the Jam. But, to be transparent, there is also a ‘business side’ to the Jam.
This means that we also want a group of facilitators who are representative of the constituency we hope to gather for the Jam itself. Therefore, in put-
ting together a facilitation team, organizers also consider:

. gender balance: an even-ish number of women and men;

' geographic distribution: coming from different parts of the participants’ geography — around the US for LPSC, around the
| world for a World Jam;

|

age balance: some younger, some older, roughly between 18-35;
ethnic/racial balance;
areas of focus (i.e. social justice, sustainability, peace, locally-based work, global connections, philanthropy, policy, etc.);

~diversity in terms of levels of physical ability and in sexual orientation.

In a World Jam, we seek to have a team of folks working on a range of different issues around social justice and also in varying levels of leadership.
In Leveraging Privilege for Social Change, we seek to have a team of folks with a variety of different privileges (fame, monetary, networks, time,
skills, position, access, etc.). Atall Jams, we have found that another form of diversity is ‘career stage’, including some folks who are seasoned social

change movement veterans, and others who are also deeply committed but may be somewhat newer to many of the conversations and issues.

In the past, YES! has worked with the idea of a facilitation ‘training’. Yet, it hasn't quite worked out, in part because there is something wrong with the
idea that we can train people to be Jam facilitators. We have to first find people with some of the basic aptitudes — people who care to understand
one other and are not afraid to grow. These qualities are nurtured through working in one’s communities, listening, dialoguing and holding space. They
really emerge from a daily practice.
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This exercise is geared towards facilitators evaluating themselves before or after an event. Have them share answers, in pairs (possibly switching
partners for each of the three sets of questions). After pair and share time, the whole group of facilitators can be reconvened for discussion. These

questions can also be answered in writing. Your organizing committee can also use these questions to interview potential facilitators for your event,
in order to help you make a decision.

1) What do you feel are your greatest facilitation strengths? Describe an important moment when you felt them needed.

2) What is your growing edge as a facilitator? What are areas in which you still have more learning to do? Describe a time when you felt this “room
for tmprovement came to light.

3) In your interactions with your co-facilitator(s), what did you appreciate about yourself? How do you think you could have supported or befriended
or worked with them better? What are some things you appreciate about them?

4. QPENING ANNOUNCEMENTS

Time: 120 minutes

At the start of a gathering, we like to frame what we're up to. It is important to plan this opening really well, or it can drag on and leave participants
feeling bored. It should be crisp and involve the voices of all the facilitators.

What might appear in your opening:

* Your, V|5|on and Purpose: Internal, interpersonal and systemic transformation; connecting the dots between people, issues and movements;
building connection and trust between diverse social change movement leaders; bringing to each day some time for the body, mind, emotions and
splnt and giving participants support and skills to help them be more healthy and effective in their lives and work.

* Personal Introductions and brief biographical sketches from the facilitators.

Group Agreements: We typically have three agreements for a gathering. Confidentiality is the first agreement. We want to create safe space where
people can be themselves, speak their minds, and not have to worry about where it might show up later. We honor each person’s confidence and
agree to not share things about them that could compromise them in any way. The second agreement is around no drugs or alcohol for the duration
of the workshop. We want to approach each other with clear minds and hearts, and we do not know peoples’ own individual histories with these
substances or with substance abuse. So, we honor everyone by agreeing to not partake in these substances for the week. The third agreement is
5|mply respect — for our host site, for each other, for our meeting time. This can be further elaborated, depending on the needs/requirements of your
parhcular group, such as: cleaning up after yourselves, not keeping other people up late at night, not using cell phones, computers or ipods during
sessions, not leaving the site without permission from the facilitators, not engaging in sexual activity, not breaking laws, not bring shoes into the

meeting space, etc. Whichever of these agreements you make, make sure you take time to explain why and to answer any concerns or questions.
Remember, they are not agreements, unless everyone agrees to them.
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« Site Rules: Hazards, rules, housekeeping, safety and other issues specific to the site.

* Themes and Highlights of each day, and brief descriptions of the gathering’s guest presenters.

* Event-Long Activities: Explain Secret Angels, Appreciation Posters, and/or Meal Crews (if applicable).

* Site Host Announcements: Allow time for the event hosts to make announcements or statements they need.

* Meal Crews: These will be teams of perhaps 4-6 people who will clean up after meals, on a rotating basis. For a gathering of 30, we find it good
to have four meal crews, and so on any given day each of three crews has a meal, and one crew has the day off (or can be assigned to help gather
participants on time for each session).

You can use the Barnyard game to convene the small groups. Then, when people have gathered into their respective meal crews, you can
invite them to introduce themselves to each other while standing in a circle. Have them all raise their right hands in the air: “Repeat after me. |, <state
name>, do hereby solemnly swear that | will arrive promptly for all meal clean-up and preparation times to which | am assigned. And what is more,
should | not show up promptly and stay until the entire job is fully complete and there is nothing more for me to do, | give my crew full permission to
use whatever means necessary to rectify the situation. In return, my team also gives me permission to do whatever it takes to ensure their reliability.
This is both a promise and a very real threat... now hug your crew!”

Another option with meal crews is to give each group five minutes to come up with a new group name, and develop a group cheer, which they
then perform for the other groups.

Here are the details for an opening session from a recent gathering.
It may give you a sense of how to put all these different pieces together.
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4 PM-6:25 PM
15 The Systems Game

5 Welcome/Attunement (welcome everyone, we're here in a context together, cell phones
off, deep breath, no holding hands)

5 Introduction to the site

15 Name Tag Game

30 Go-around: name, age, geography, organizational affiliation / area of focus
15 Facilitation Team Intro: Why we're here and how we’re connected to this work (2 minutes
each)

10  Setting Intentions

5 Agreements (no illegal substance use, confidentiality, cell phones, respectful of people’s
needs for quiet)

15 Logistics
- Children as part of the community

- Introduce the support team (childcare, cooks, YES! staff, site staff)
- Internet, water conservation, poison ivy, fire safety, late noise spots, hot tub,
sauna, pond, smoking area, ant problem, be conscious of cups, no food or drinks
outside the eating and kitchen area

5 Any questions?

10 Site hosts to tell their story

5 Secret Angels and Appreciation Posters
15 Meal Teams - formation and explanation

. 5 Intro to food and meal blessing




Here are some additional frames for your opening. These were developed in programs for participants in their late teens and early 20s, but you might
find them useful in your event.

o ‘\

N

y \ This Event Is Experiential: Encourage everyone to be actively involved.

,

Take Responsibility: We're going to give you 100% of everything we have. You get out of it what you put into it. No more, no less.

Step out of Your Comfort Zone: This camp will definitely invite you to do some things that you have never done before. But many of the
rewards in life are outside of what is comfortable for us. Sometimes the sweetest fruits on the tree are out on a limb.

Be Four Years Old: When do many of us have the most fun in our lives? When we're four years old! An older person will come to a
puddle and just walk around it, while a child may jump in and splash around. Bring out the curiosity, openness, freedom and attention that
you had as a child. You'll enjoy the experience a whole lot more!

Please, No Put Downs: This is a place where demeaning people is not okay. Teasing is fine if it's in good humor. and the other person
doesn’t mind. But no actively putting others down. In a recent poll, it was found that in the United States, there are 20 put-downs for
every positive thing people said to each other. But, how it feels to be put down? Sure, sometimes it's in good humor, but sometimes,
even when you laugh, doesn't it hurt a bit? And over the course of time, when people are being put down and called names, don’t they
start to believe it just a little? So, for this camp, we're going to change that ratio! Let's have 20 put-UPS for every put down! I'm going

to ask that if someone says something you feel hurt by, you say “Ouch.” That is not a sign of weakness, but a sign of strength. So if
someone says “Ouch,” | want to invite whoever is talking to pause for a moment and hear that your friend, someone in this circle, just felt
hurt. It doesn't mean you were right or wrong, but it is an opportunity to get that feedback, and maybe to apologize or respond in some
supportive way. Let's try it all together. “You're all a bunch of crummy weaklings!” (They should respond with “Ouch!”) Good job!

Be Yourself: It's a danger if people start to believe that at this gathering, everyone needs to be happy and hug all the time! Peer
pressure of any kind is no good. Be sure to clarify that you are valuable and respected no matter what. Don't try to fit in, but just be
yourself, because then you WILL fit in.

Time for Questions and Answers: Invite any questions people might have, and do your best to answer them.



BUILDING COMMUNITY

NOW THAT WE'VE SET THE STAGE, IT'S TIME TO KNOW
WHO IS HERE AND HOW WE ALL FIT TOGETHER. WE
BELIEVE THAT MOVEMENTS ARE BUILT BY FRIENDSHIPS
AND COMMUNITY. THIS NEXT SET OF TOOLS WILL HELP IN
DEVELOPING CONNECTIONS AMONG PEOPLE, SO THAT THEY
FEEL THEMSELVES AS A PART OF A WHOLE. EACH VOICE IS
HEARD; EACH PERSON 1S WELCOMED FOR WHO THEY ARE.
WEAVING TOGETHER THESE THREADS CREATES A STRONG
FABRIC THAT CAN WITHSTAND THE
TRIALS TO COME.
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11. CHECK-IN

This is a great activity for the beginning and ending of a gathering. Introduce or re-introduce the concept
of safe space. Don't be afraid to let this go deep. Encourage people to share what'’s real for them, and let people
know that creating safe space takes a group that gives its undivided loving attention, and a speaker who is willing
to ‘take of the mask’ and share what is real for them.

Participants go around in a circle, each having a turn to share. If you have a small group or abundant
time, you can leave the time open-ended, but if there are more than 15 people you may want to suggest a time
for each sharing (for example, four minutes per person). We often pass a watch. The person seated next to the
speaker can keep time, touching the speaker's knee when they have 30 seconds left, their shoulder when time is
up, and giving them a hug if they keep going more than 30 seconds over. If there are more than 15 people in the
circle, it can be good to take a stretch break every 8-10 people.

You can invite people to re-state their name, ages, hometowns and organizations before they dive into
their sharing. Possible guiding questions include:

What's something you love about this planet, and what have you experienced or learned recently that has
touched into your pain for our world?

What are your fears and hopes for this week?
Where are you struggling, and where are you growing, in your life right now?
What is a threshold you are currently on?

What has been a defining pain or struggle in your life journey, and how has your response to it helped
you to grow in wisdom, faith or compassion?

What's your work in the world, what's up in your life, and what questions are you grappling with?

What is something you want to share with this community, that may be important for us to know about
you?

There are also other kinds of check-ins, if you are short on time, or to intersperse throughout the gathering to get
a pulse on the group. For example, you can have a 1-word or 3-word check-in, where people use that number
of words to describe how they are feeling right now. You can also do a movement check-in, where each person
does a movement and utters a sound to express how they are feeling.

Time: Depends on
group size

Suggested Group
Size: 2-35
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12. CHECK-IN GROUPS

(recommended when a whole group check-in will take too long, so perhaps for groups of 35+)

Smaller groups can meet each night to share and reflect on the day. They should each have one

facilitator. Check-in groups can go-around with open space for anyone to share. They can also have a theme, Time: 30 minutes,
which can be explained and also written up on a large sheet of paper. Suggested themes include: every night
- What is your family like? What is your background? Your community? Suggested Group
. AN Size: groups of 6-8
f B What are your greatest hopes and fears for the week?

\J What did you learn today and how does it affect you?
IIY R How do you think the world will change in your lifetime? What will it take to turn things around?
\:\ What are the scariest and most exciting things facing you in the next few months?
. Describe a time when you experienced a miracle.
\ What brought you here?
> How are you going to apply what you've learned here in your life?

.71----;.— What lies at your crossroads right now?

What are your roots?

I am a person who ... (reflect on how you see yourself).
You are a person who ... (others reflect on how they see you).

_\ What color are you right now? Why?
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13. COMMON GROUND

When the group has been separated into pairs or small groups, and people have had the chance to share
some of their individual stories, it can be good to bring the group back together to find some common ground. This
activity enables people to reconnect and see how they are similar to each other. It also allows for a variety of sharing,
to bring out things that haven’t had a chance to come up yet.

Al the participants stand in a circle. Anyone may begin by stepping into the circle and stating something that
is both true for them, and that they want to share with the group. For example, “l am very close to my family”, or “I
struggle with some of my co-workers”. It can be anything really. It only needs to be true, come in the form of an “I”
statement, and be something the person wants to bring into the space. After stepping into the circle with a statement,
the person waits for a few seconds. Anyone else who feels that the statement is also true for them, then also steps
in. The inner circle holds for few seconds, as everyone looks around the circle and acknowledges who is there. Then
everyone steps back to the whole circle, and another person takes a turn.

Common Ground gets even more interesting, when people build on each other and try to include nuances in
the conversation. For example, someone might say, “I| am very religious,” the next person might say, “I am spiritual but
| don't believe in any religion,” and the next person might say, “I am spiritual and comfortable with all religions,” etc.

It does not need to follow a particular theme, but sometimes does, which can be rich and exciting. Facilitators can
model what is possible through their own sharing.

Occasionally, someone may find themselves as the only person in the circle. Sometimes, we are the only
ones with our experience, and our diversity is beautiful too. Facilitators can let people know before the activity begins
that there are no right or wrong statements, only what is true for you. We are creating an atmosphere of safety,
where people can be themselves and share themselves openly and honestly. Encourage people to take risks and be
vulnerable. They may be surprised at what they have in common with a group of strangers.

Common Ground can go on for as long as needed - just check the energy of the group. Bring it to a close by
asking for two or three last comments.

Time: 20-30 minutes

Suggested Group
Size: any
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14. LISTENING EXERCISE g——

This activity emphasizes the importance of listening, which is incredibly important in your gathering. Italso < Time: 20-30 minutes
gives people the opportunity to evaluate themselves as a listener.

Have the group divide into pairs. Ask one person to be designated as person A; the other as person B. A will Suggested Group
have about three minutes to share a story with B. It could be the story of their first kiss, the story of their birth -- any Size: any
concrete story with a beginning, middle and end. B will listen as A is talking; they will not talk, ask questions,
comment, but only listen. When A is finished, B will tell A’s story back to him/her, as though it is their story. That is,
they will speak in the “I". For example, “I went to the game, and | met my friend there...”

When B has finished re-telling A’s story, then A has the opportunity to give feedback on how it felt to have their
story re-told to them. They may also make observations about B's listening skills, whether they felt heard, or they felt
assumptions were made, or whatever else.

When the whole process is complete, then the partners switch. Now, it is B's chance to tell their own story to
A, and for Person A to listen closely. When B has completed, then A will re-tell their story in the “I”. Lastly, B has a
chance to comment on the experience of hearing their story retold and on A’s listening skills.

Typically, the facilitator explains one part of the exercise at a time, so as not to confuse people. The facilitator
should also let them know upfront that it is a listening exercise, so that they practice listening and can then learn more
about themselves and each other as listeners.

The whole exercise takes about 20 minutes total (three minutes for A to tell; three minutes for B to re-tell; four
minutes for conversation on the experience; and then three minutes for B to tell; three minutes for A to re-tell; four
minutes for conversation on the experience). However, you may also want to reconvene the whole group for a short
conversation on what they learned about themselves as listeners and any other insights they had from the exercise.

15. COMMUNITY LABOR

Oftentimes, the site of your gathering provides an opportunity for the group to do a small service or labor project. It Time: 2-3 hours
is a way of contributing back to the community that has hosted and held them for their days together. It also brings together
the body with the mind, hands with the heart, thereby re-affirming the dignity of labor. In addition, it can be a creative group Suggested
expression, which enables different peoples’ strengths to shine in another setting and allows the group to feel even more Group Size: any
bonded together. number
Important things to remember for your labor project:
1) Make sure it's something that the host site and/or community needs. It should come out of their guidance or Materials:
direction. whatever
2) Ask ahead of time to see what might be a way to contribute back, and let them know your time constraints (if any). might be
Plan ahead, so that you can be sure to find the right activity that fits your gathering. needed for the
3) Frame the activity as an opportunity to give back and take care. Leaving a site even better than you found it is a project

great gift for future groups, including yours.

4) Try to pick an activity that can include everyone in different capacities. Not everyone may be up for ‘hard’ labor, so
have a variety of tasks so that people can be involved in ways that are comfortable for their physique and health.

At many gatherings, we try to make sure there is a daily opportunity for labor/service, usually in the form of cleaning
or doing dishes, which can be done in small groups, each taking turns for a particular meal or space.
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1 6. TWO MINUTE INTRODUCTIONS Time: 20 minutes +

2 minutes/person
This is a great exercise to use early on in a gathering. The first morning or afternoon are perfect for it.
Suggested Group
People pair up with someone they don’'t know well and have ten minutes to learn as much as possible Size: 6-50
about each other, focusing particularly on one another’s gifts, talents, skills and unique qualities. Note-taking is
advised and encouraged. Then, they have 5 minutes on their own to prepare a commercial that will tell the world
how great their partner is. Finally, each person makes a two minute presentation to the group, sharing what s/he
has learned about her/his partner’s life, dreams, struggles, and gifts.

17. SELF INTRODUCTIONS

This exercise is designed for activists and people actively engaged in social change work. It gives participants

the opportunity to learn more about each other’s lives and work. Each person receives input on a specific prob

lem or challenge they’re dealing with. And, it facilitates connections through the rest of the week, because it lets

them know who is there.

The whole group is given ten minutes of quiet time. Each person must think about what they want to share about
themselves and draft a presentation outline that focuses on:

1 — THE PAST: Why do you do this work? What brought you to it? Time: Most likely
2 — THE PRESENT: What projects are you currently engaged in? 2-3 hours
3 — THE FUTURE: What are your goals and visions for the future?

Suggested Group

When everyone is ready, convert the room into a theater, with a ‘stage’ and an ‘audience’. Each participant is Size: 10-35
then given five minutes in front of the group to present themselves. Time is strictly kept; people are given a signal at
two minutes and 30 seconds. If they go over time, they are hugged off stage. After each presentation, there’s a huge Materials: paper
standing ovation. Practice this before you begin the presentations. and pens for
Every time we do this, we hear, either before or after, “That wasn't enough time!” Of course, it's not enough to preparation, a
share your life story. But it's exactly the right amount of time to give each other an introduction to who we are. You have  watch or clock for
the whole gathering to find out more details. This is just a chance to learn who's in the room and who you might want timing

to connect with more. Also, every time we do this, people also say (after they are done), “Oh! | forgot to say the most
important thing!” So, knowing that, please take your ten minutes of preparation seriously. You have exactly the right
amount of time to share what is most important to you.
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71. POSTURE

Time: 15-30 minutes

Suggested Group Size: 10+
This works especially well after Show & Go's

Explain that the way we stand or sit affects how we feel and how we come across. Have everyone stand up and walk around the room,
noticing their posture and other people’s posture. Ask them to walk around the room, expressing the following beliefs through their posture:

* I'm not good enough.

* Things are bad and getting worse and it's all my fault.

Have them take a few deep breathes, and then try postures for the following beliefs:

* | am self-confident and successful.

* | am a gift to the world.

Then have a discussion of which postures portray which emotions, and of how we can create our emotions through our postures, too. Ask
everyone to slouch, look down at the ground, and put a depressed look on their faces. Then ask everyone to look at the ceiling with a smile on
their face for 10 seconds, and see if it changes the way they feel. Have them look up and smile while feeling depressed, and down with a frown
while feeling happy. Is it hard? Discuss it a little more. Are we going to create our environment, or be created by it?!

Then have people pair up to talk about what they just experienced. Have them each take a turn answering the following questions: Is
there any level at which feeling bad is a choice? What do you get out of it? What is your “recipe” for feeling bad? How do you sit, stand or walk?
How do you put yourself in that state if you decide to? Is there any level at which feeling good is a choice? What do you get out of it? What is
your “recipe” for feeling good? How do you do it? What does it look like?

Come back together and ask how that was for people, and if there’s anything they take from it that might be useful or applicable for
themselves in the future.

A NOTE ON PARTNER SHARING

The next few exercises, as well as many others in this manual, use the format of partner sharing, in which “Person A" and “Person B” take turns
answering specific questions, while the other listens.

There is great power in questions. Some enhance comfort and trust. Others bring up challenging issues. Some empower, while others
inspire. As important as the speaker is the listener. It is vital to explain the power and importance of the listener’s role in partner-sharing. They show
with their body language and their attention that they care about the speaker. They can create a safe and supportive space, so the speaker can as
deep as feels comfortable. Itis also important to support and encourage the speaker to really use the safe space if it's there. Try to take a few risks
and share things that might be challenging and uncomfortable. Everyone should also know that there is no need to share anything that doesn't feel
right to them.

This activities manual includes many questions that can be used in partner sharing as part of a series, and that is how they are generally
intended. But some of the questions can also stand on their own, or in combination with other questions, in a variety of other formats, including:
whole circle sharing (especially with a small group), where the question is passed around the circle with each person answering it; personal writing

time (where participants answer one or a series of questions on their own in writing); and sharing with a partner who writes down your answers and
gives them to you at the end.

Remember that you can also invent new questions, as well as cut out questions that seem excessive or inappropriate.
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72. HOPES AND INTENTIONS

Time: 30 minutes
Suggested Group Size: In pairs

Note: This works well early in a camp or workshop.

Everyone finds a partner. The pair decides who will be “A” and who will be “B." The facilitator must ask each question twice, first prefacing
it with “A, ask B...", and the second time, “Now, B'’s ask the A's..." (the same question). Allow 1-3 minutes for each answer.

1. What is you name and your age, and where are you from?

2. What got you interested in working for change?

3. What have you done, and do you want to do, to work for positive change in the world?

4. What are your deepest fears for this (day, week, or whatever)?

5. What are your deepest hopes for this (day, week, or whatever)?

6. What patterns of interaction do you carry, that you would like to let go of? How do they bring pain or difficulty into your life?

7. What direction do you want to move in as a person? What qualities do you want to grow in? As you move out of old patterns, what
do you want to move into?

8. If you were to make a commitment that would help you get more out of this (day, week, or whatever), what would it be?

9. What are some gifts you see or things you appreciate about your partner?

73. SELF IMAGE

Time: 30-45 minutes
Suggested Group Size: In pairs

Everyone finds a partner they don't already know well. The pair decides who will be “A” and who will be “B”. The facilitator must
ask each question twice, first prefacing it with “A, ask B..”, and the second time, “Now, B’s ask the A’s...” (the same question). Allow 1-4
minutes for each answer; increase the time allotment if people have more to say as you go along.

1) What is your name, where are you from, and how old are you?

2) What do you like about yourself? What do you not like about yourself?

3) What do your parents and friends like and not like about you?

4) What is there about you that other people fail to see?

5) How do you fear being judged or stereotyped? Or, What do you never want anyone else to say, do or think about you again?

6) What would you like your friends to say to you or remind you of that would help you or that you'd appreciate?
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74. DEEP SHARING
WITH A GOOD FRIEND

Note: This exercise is intended to facilitate deepened sharing between close friends or family members. Most of these questions are
probably only appropriate between people who already know and trust one another fairly deeply.

Sentences to Complete and Hear Completed:

1) One thing | appreciate, respect, and love about you is...

2) One gift you've given me is...

3) One time | felt especially close to you was...

4) One time | felt especially far away from you was...

5) One place I've pulled back in our relationship is...

6) One time | felt hurt in our relationship was. ..

7) One time | may have hurt you was. ..

8) One piece of baggage or clutter I've brought to our relationship is...

9) One thing | want you to know is...

10) One (or more) thing | want from you is...

Time: 45 minutes
Suggested Group Size: In pairs

75. HOW THEN SHALL WE SERVE?

Time: 20 minutes
Suggested Group Size: In pairs or small groups

In pairs or small groups, ask participants to share their answers to these questions:

1) What has been a defining pain or struggle in your life's journey, and how has your response to it helped you to grow in wisdom, faith or
compassion?

2) What might be intersection points between your gifts (what you're good at doing), your passions (what you love doing), and what the
world needs?

3) What do you love about the planet and its people? How does your life-work connect to this love?

4) What's something that puts you in touch with the pain of our times? What is your work around healing this pain?
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129. CLOSING CHECK-IN

Time: Depends on group size
Suggested Group Size: 2-35

As you began, so should you end. The closing check-in gives every person one last opportunity to share their thoughts with the whole group.
Ideally, it should be done before you pass out evaluations and before an Appreciation Circle.

Participants go around in a circle, each having a turn to share. If you have a small group or abundant time, you can leave the time
open-ended, but if there are more than 15 people you may want to suggest a time for each sharing (for example, four minutes per person). We often
pass a watch. The person seated next to the speaker can keep time, touching the speaker's knee when they have 30 seconds left, their shoulder
when time is up, and giving them a hug if they keep going more than 30 seconds over. If there are more than 15 people in the circle, it can be good
to take a stretch break every 8-10 people.

For the end of your gathering, you may want to ask:
* What do you need to say to feel complete with this group?
* What might you be taking away?

* Is there anything you want to ask for or to offer?

Time: 1-2 minutes/person
Suggested Group Size: 8-50
Materials: none

130. APPRECIATION CIRCLE

This is great on the last night of a gathering, to end the time on a high note. Everyone sits in a circle. One person is appreciated at a time,
going around the circle. Depending on the time available, the facilitator can call on 2-4 people who raise their hands to appreciate each person (it
should be the same number of appreciations for each person). The facilitator can call on different people, to ensure that everyone has a chance to
give an appreciation.

To appreciate someone, address him or her by name and say one or two specific things you appreciate about them. For example:

“Fred, | appreciate your honesty in the last discussion and your ability to make me laugh just when | needed it most.”

Facilitators must make sure that everyone uses first person when appreciating someone, i.e., “I appreciate you, Cindy ...", not “| appreciate
her,” or “| appreciate Cindy”.

Variation: Each person has two minutes for anyone in the group to appreciate them. The person to the left keeps time, and the watch is
passed around the circle. The benefit of this approach is that more people can get a chance to state their appreciation. The drawback is the time
stress, which encourages people to jump in fast.







